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Purpose of the IEP Guidance Document

The AiGuidanceDocumentfor Individual Education PrograiifEP) Developmera (IEP Guidance Doement)
provides instructionsandexamplegor developing IEP$or Admissiors andRelease€Committee(ARC)
membersincluding charpersonsteacherstelatedserviceprovidersandparentsThe documents to beusedin
conjunctionwith the following:

1 federalandstatestatuts andregulatiors, including Individuals with DisabilitiesEducation Act (DEA)
statute and regulations
Kentucky Revised Statutd&RS) Title Xl Education
KentuckyAdministrativeRegulation{KARS)
ComplianceRecordReviewDocument
local district policies and procedures

T
T
T
T

Sincethe 20122013 school year, the Kentucky Department of Educdd®E) hasexpectedull
implementation othe guidance document.

The IEP GuidanceDocuments dynamicin nature As resourcegmergerom the federal Officeof Special
Education Programs (OSERDE andthe SpecialEducationCooperativesypdategso the documenwill be
postedon the KDE website.The documents reviewedyearlyand revised as needed

Thanksto thed o ¢ u mmanycongibutorsandreviewersincludingKDE's Divisionof Learning Services
(DLS),Kent uEKy©at i on al spéeialedpcationdivision, Regisnal Training Centers,
representatives of higher educatidistrict administratordeachersand related service providers

Introduction to Standards-BasedIEPs

The 1997Reauthorizatiorof the IDEA and the subsequeb®04 Reauthorization ofDEA mandatedhat
studentswith disabilitiesgain accesdo the generaleducatiorcurriculum.TheNo Child Left BehindAct of
2001 (reauthorized as Every Stude&Succeed#\ct in 2015 required ARCsto ensurestudens with disabilities
have accesdo the generaleducatiorcurriculumto the greatesextentpossible.

Resultsdriven accountability is dso reflectedas apurpose ofDEA, as set forthri Subpart Aof IDEA by:
a) Ensufing] that allstudentswvith disabilities have available to them a free appropriate public education
(FAPE)that emphasizes special education and related services designed to meet their unique needs &
prepare them fofurther education, employmeand independent living;

IDEA reauthoizationat thefederallevel reshapedEP constructionin Kentucky.Skills-basedEPswrittenin

the 1970sand1980stransformedEP developmenbasedn the generalkurriculum.From 1998through2010,

the KentuckyProgramof Studiesservedasa guideto ARCsin developingEPs.With Kentuckyd s adopt i
state standardas 2010which wasupdatedn 2015asthe KentuckyAcademicStandards (KAS)iaccesgo the
gener al docueson theKA3I Foostudets with moderate anskevere disabilitieshe Kentucky

Practical Living and Career Studidgcuments continue to serve as curricuguidanceor developinglEPs

based orfunctional skills.

TheKentucky Early Childhood Standar(lSYECS) is the curriculum documefdr preschoolKYECS are
designed as a framework tesést in understanding what children should know and be able to do from birth
through four years of age. The KYECS provide a common set of expectations for young children and represe
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http://www.lrc.ky.gov/Statutes/index.aspx
http://education.ky.gov/specialed/excep/Documents/Kentucky%20Administrative%20Regulations.pdf
http://education.ky.gov/specialed/excep/forms/Pages/Monitoring-Documents.aspx
http://www2.ed.gov/policy/landing.jhtml?src=pn
http://education.ky.gov/curriculum/standards/kyacadstand/Pages/default.aspx
http://education.ky.gov/curriculum/conpro/plandcs/Pages/default.aspx
http://education.ky.gov/curriculum/conpro/plandcs/Pages/default.aspx
http://kidsnow.ky.gov/Improving-Early-Care/Documents/Kentucky%20Early%20Childhood%20Standards.pdf

the skills and knowledge that provide the foundation for school resliffeeyare critical for ensuring later
academic success.

Individual Education Program (IEP)

ThelEP is awritten programfor a studentwith a disabilitywhois eligible to receive specialeducatiorand
relatedservicesunder the IDEAThelEP describeshes t u d &trangtidssandeedsmeasurablennualgoals
specially designedristruction related serviceandsupplementary aids andrsicesrequiredto addresghe
educationaheedsof the student

Thestudent'sARC developghe lEP, ensuresEP implementationreviewsprogresgsowardthe measurable
annual goaht least once every 12 montusdrevisesthe IEP asappropriateParent input in IEP development
and revision inimportantrequirementThe ARC solicits parentoncerns andput throughparents'
participationin the ARC proceser by othermeansijf the parent does not participate in the AR€eting

| EP and other required due $udentlirdosnamtion Systemsinfinite e f o u
Campus (IC)TheKDE updatedC Data Standardannually.

The Code ofederal Regulations (CFRs) akéRs providespecificrequirement®nthelEP processas
outlinedbelow.

1. ThelEP supportdearningby:
1 providing accesgo thegenerakurriculum(KAS & KYECS);
1 ensuring thepreschool studentill participate in developmentally appropriate activities;
1 ensuringthe studentwill makeprogressn the generakurriculum(educationallyacademically,
behaviorallyandfunctionally);
1 addressinghes t u d etherturdgsieeducationaheedsand
1 preparingthe studentfor furthereducatiotraining employmentand independenliving.
707 KAR 1:320 8§ 5 (7)(b)(R); 34 CFR 300.320 (a)(4)

2. Atleast once every 12 months (365 calendar j#lys ARC reviews theHP and accompanyirgtgoing
progress datto determine whether thmeasurabl@nnual goals are being achieydtkenrevises the IEP, as
appropriate, to address:

1 progress toward thmeasurablannual goals;

1 progress in the general curriculum, if appropriate;

1 the results ofny reevaluatiofif appropriate)

1 information about the student provided bymthe parents;
1 the st stergthsabdnticipated neegdsand

1 other mattes.

707 KAR 1:320 8 2 (6)34 CFR 300.324 (b)(1)

3. TheARC shallconsiderin thedevelopmenof anlEP:
1 thestrengthsof the student
1 theconcernof the parentdor enhancinghe educatiorof their student
1 theresultsof theinitial or mostrecentevaluationof the studentand
1 theacadenic, developmentaandfunctionalneedsof the student
707 KAR 1:320 & (1), 34 CFR 300.324 (a)(1)
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http://education.ky.gov/specialed/excep/distres/Pages/spedresic.aspx
http://lrc.ky.gov/kar/707/001/320.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-320.xml
http://lrc.ky.gov/kar/707/001/320.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-324.xml
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-324.xml
http://lrc.ky.gov/kar/707/001/320.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-324.xml
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Using Student Performance Data for IEP Development
707KAR 1:320 § 5 (1)34 CFR 300.320 (a)(1)
707 KAR 1:300 § 4 (1084 CFR 300.304 (c)(4)

Student performance dataincludeshow the student perforsin bothacademi@and noracademic areas
Academic areas magcludereading, math, written languag@ogress in meetingieasurable annugbals in
the general curriculum; and performance on sthstrictand classroom assessmeiisn-academic areas
(functional performance) may include daily living activitieghhvior, mobility,social/emotional statuend
mental healthStudent performance data assSRCs in makingdecisiors aboutlEP developmerand
implementation.

The ARC uses student performance data to:
1T descri be présentlevdl af grfermances
1 developappropriate measurable annual goals;
1 identify appropriatespecially designedstruction(SDI) andsupplementargids and srvices (SAS)
1 evaluate and repostudentprogress;
1 doaument implementation of the IEP;
1 determingheeffectiveness of instructional services;
1 adjust SDI and SAS based on effectivenasst
1 determine if thestudentcontinues to need SDI dmelated services.

During an initid IEP meetingthe ARC reviews available data about the student, including ctassttata, the
results ofevidencebased interventions and formal and informal assessmenFdatde development of
subsequent IEP#e ARC documents the discussion of student performance data, including analysis of progre
monitoringdataandreviewsavailable daténcludingIEP progress monitoring data Studentperformarce data

is documented in the Present Levels section of the IEPhapdbe gleaned from a variety of sourciesjuding,

but not limited to

IEP progress monitoring data
progresgdata fromevidencebased interventions
Integraed Assessment Report
diagnostic asessments
classroombased assessmeutsd work samples
criterion-referenced tests
observationsn the areas of concemithinthest udent 6 s natural environm
Functional Bzhavior AssessmentFBAS) andBehavior Intervention Pla(BIPS)
state and distrietvide (universal sreenerassessment resultsth age/grade comparissn
transition @sessments (for students fhgade or age 14 and older)
o0 PersorCentered Planning
Individual Learning Plan (ILP)
studentandparent surveys
College and Career Readiné€<R) status
TransitionAttainment RecordTAR) results
employability skills assessmenesults
Expanded Core Curriculum Needs Assessrdentening (for students withVisual Impairments)
Expanded Core Curriculum Needs Assessment Scregfiongtudentsvho are @af orHard of
Hearing

=4 =4 -8 -8 _49_9_95_4_-4._-2-

o O O0OO0Oo

= =4
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http://www.lrc.ky.gov/kar/707/001/320.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-320.xml
http://www.lrc.state.ky.us/kar/707/001/300.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-304.xml

= =4 =4 -8 _-4_-9_9_-°5_2°

English Learne(EL) Program Services Plan

Gifted and Talente@GT) Services Plas

Functional Hearing, Listening and Communicatfssessmeist

Functional Visiorand LearningMedia Assessmesit

assistive technologyvaluatiors

reports from outside agencies

Individual Family Service Plan (IFSP) data (fot u d leirth to sigie 3ransitioning fromPartC)
progress reports from First Steps providers

Kentucky Early Childhoo€ontinuous Assessment

Page6


http://kidsnow.ky.gov/Improving-Early-Care/Documents/Assessment%20Guide%20(Upd2010).pdf

PresentLevelsof Academic Achievementand Functional Performance
707KAR 1:32085(7)(a), 34 CFR300320(a)(1)

PresentLevelsof Academic Achievementand Functional Performance (Present Leve)ds a summaryof
information anddatadocumentingvhatthe studentcurrentlyknowsandcandoin thefollowing areas:
Communication

AcademicPerformance

Health,Vision, HearingandMotor Abilities

SocialandEmotionalStatus

Generalintelligence

TransitionNeeds

FunctionalVision/LearningMediaAssessment

Functional Hearing, Listening and Communication Assessment

=4 =4 =4 -8 -8 _9_9_-°

ThePresent Levels providée basis for generatingeasurable annugbals,specially designed instruction,
supportsand services tmeet individual student needghe ARC usesnformationfrom resourceslescribedn
the studentperformancedataanddeterminesf the students performingcommensurateith similar agepeers.
Forneeds or concernslatedtothes t u d @isalility,she ARC describedhow thedisability affectsthe

s t u d ievolvetentandprogressn the generalcurriculumasprovidedin the KAS. For preschodtudents,
progress in the generalirriculum may be describes developmentally appropriate activities as provided in
theKYECS.

ThePresentLevels houl d be written in brief
levels in oljective, measurable terms.

, Ccl ear, speci:

Vague Phrases Specific Phrases

is active and does n atendsfor 22 minutes during a large group activityring a
ten-minute observation period

do e s gpdnk clearly speaks in on@r two-word utterance®0% ofthetime

has difficulty following classroom rules  follows classroom rules using visual cues 80% of the time

doesndét foll ow di r e requiresaverbal and physical prompt when givenstep
directives 100% of the time

is weak in reading reads 45 wpnon graddevel text
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http://www.lrc.ky.gov/kar/707/001/320.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-320.xml

Preparation for IEP Development

I n order to fully plan and c o redewthe follovangkior os pect s
developinghelEP:

1 the definition of the category of disability

1 eligibility criteria

f characteristics of the studentodos disability

1 howt he disability adversely affects the studen
1

current progress data

Stepsfor Writing the PresentLevels

Below arethe generaktepsfor writing Present_evels The stepsmaybealteredslightly dependhg onthe
presentevel area.

1. Using the KAS or KYECSidentify the grade or agkevel standards all students are expected to know and
be able to do (example: if the student is in thg&de, use the fifth grade KAS; if the student is preschool,
use the KYECS)

2. Using thePresent_evelsof the studentdentifyt h e st u d eparforinanceqhaselmeimstructional
level).

a. Determinet he student 6s cur r(easdlineamstradaohal levelpin KAS orf or ma
KYECS. As needed, consider prior grade or-#&eel standards to identify prerequisite skills and
content needed by the student.

b. Determinet he st udent ds c ur r eastlinefinstructional keveRdferepce r f o r
additional curricular tools as appropriate.

3. Checktheboxfi P e r f ocomraenstrateith similaragep e eo s 0finot an athietan® o f
for eachPresent_evel areaif the students performingwithin the rangeof academiandfunctional
performancef nondisabledgradeandagepeersif thes t u d gerfarntalsces commensurateith grade
or agepeersno additionalinformationis required.

Leave the box un c hperiotmande is nbt cammensusatevithdsemilar -&ge peers as
a result of the disability. When performanceis not commensurate, include a description of
performance level in relationship to similarage peersas described in steps four and five below.

4. Foreach Present Level areduere the student is noommensuratelescribe
1 relativestrengths
1 needs oconcerns
1 baselingoerformancdor eachneedor concern (this includesntervention olEP progress monitorig
data and analysis
1 performance leveh relationship to similar-age peers

5. Describehowthestudend s d i affadsthdstudend svolvementandprogressn thegeneral
curriculum Questions to consider:
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1 How needs or concerns Present kevel areasffect involvement and progress in general curriculum
0 academic areas
o functionalareas

0 transition
o preschool developmental domain areas
1 Howdoes the disability i mpact the studentos ab
level or early childhoodstandards?
T Howwi I I the student ds c hathlewprofozescy?rs mpact hi s/ he
1 Whatared h e s tbarnkes teachoesingcollegécareer readiness?
1 What supports does the student need to acquire and attain necessary skills to participate in grade or &

appropriate learning activities as saage pess?

The adverseffect statemennay be described in each Present Level are@@Rsummargtatement that
incorporateALL areasimpacted by the disability in orferesent Level section.

Diagram: Stepsfor Completing PresentLevel Areas

For Eacl
Present

Using Student
Performance

Using the
Present

Level
Area

Data

Level
Statement;

1. Identify the

student's grade

or agelevel
standards.

2. Determine
the student's
current
educational
performance
using student
performance
and progress
monitoring
data.

a.academic
performance

b. functional
performance

3. Check "Performance
commensurate with similar
age peers" or "not an area of
concern at this time" if
performing within the peer
range.

4. Describe
a relative strengths
b. needsor concerns

c. baseline performance
for eachneedor concern

d. performance level in
relationship to similar age
peers

5. Describe
how the
student's
performance
affects
involvement
and progress in
the general
curriculum.
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PresentLevels Guiding Questions

Present LeveArea: Communication Status

Communication Status includes performance in the areas of voice, fluency, receptive and exangssige
(including pragmaticsind speech sound production and use. This includes any means (e.g., speech,
language, augmentative communication) by which a student relates experiences, iddadgkeand
feelings to otherdDocumentthes t ud e nt 6 s nwdt recem gvaldee or assedsment daiacluding
progress monitoring dateom interventions or current IER establish baseline

General Guiding Questions

The following questiasguide the development of the Preseavels. The list is not exhaustive, but rather

serves as a prompt to identify current educational performance ahattoment baseline performan&elect
guestions that are relevant to the studentOIBP nee
progress monitoring data.

SpeeclSound Production and Use
1 Does the student:
o0 havespeechhat isintelligible to adults and peéts
o0 participate effectively in a range of cargations with diverse partn@rs
0 pronounce phonemes in allgvons of simple words/phrasgs

Receptive and Exprsiwe Lanquage
1 How does the student communicate basic wants and needs?

T What is the student 6ationpExamplasr y mode of communi
0 sign language
0 pictures

0 Augmentative and Alternative Communicati@AC) device
1 Does the student:
o demonstrateinderstanihg of what is saidfor examplefollowing direction®
0 participae in conversational turn takifig
0 communicate througbkacially appropriatemeandor the contex?
o hawe purposeful verbalizationsuch as
A makinga sound to gain attention
A expressinglispleasure

Voice
91 Does the student
o0 have ahoarse or breathy vocal quality
o havea hyperhypo nasalocal quality?
o have an appropriate vocatgh for age and gender
o exhibit vocal abuse behavi@Examples
A yelling
A screaming
A speaking loudly

PagelO



Fluency
1 Does the student:

o0 haveconversational speeetith a normal rate and rhythm, absentafy of the followin@
Examples
A frequent dysflueneis
A prolongations
A Dblocks

o exhibit any secondary chacteristics when speakifig
Examples
A eye blinks
A articulatoryposturing
A squeezing fist

o seem aware of dysfluencies

Pragmatics
1 Does the student:
0 have interest in social interactighs
0 give and take in conversatiore¢iprocity)?
0 adjust communication style to matttteaudiencesuch as communicating differently watpeer
than an adult through tone and voice l&vel
recognize and respond appropriately to idi@nexpression®
recognize and understand facial expressions, body langnageoximity?
make inferences and predict/respond to social situ&ions
seek to resolve conflicendmaintain friendships and relationshps

O O OO

©)
—
>
D
—

Are there concerns related to feeding and swallowing?

Does the student currently uassistive technology or special equipm@sntommunicate

What behavior(s) does the seuid exhibit that is different from peers?

When is the student most likely to exhibit the behaviors?

What might the student be communicating through the behavior?

What function(s) does the behavior serve for the student and what are the consequeade=haf/tor?
What supports promote successful behavior for the student?

Isthe studenidentified as Performand@mension A oPerformancéimension B if the student
gualifies for alternate assessnigfior a student identified as Performance Dimension B, idethigfy
means of communication.

= =4 -8 -8 _-9_-9_°5_2
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Present Level Area:Academic Performance

Academic Performance describes theeleof development angchievement and how the student applies
learning in one or more of the following areas: basic reading skills, reading comprehension, reading f
math calculation, math reasoning, written expression, oral esipreandistening comprehension.

Thedescription may include strategies applied in learaimg) preferred learning styld3ocument the
student 6s nmdtreecm gvallatton & asdessment data, including progress monitoring data
interventions othecurrent IERto establisithebaseline.

Reading General Guiding Questions

The following questiaguide the development of the Presaavels. The list is not exhaustive but rather serves
as a prompt to identify current educational performance ardbtmment baseline performan&zelect

guestions that are relevanttbes t u d e n tréased to theeddsabilitpased on current intervention &P
progress monitoring data

Preschool
1 How well does the student:
o listen to and attend to adults who are speé&king
follow simple direcions?
gain information through listening experienees
listen to and respond to reading material with int€rest
show interest and understand the basic concepts and convention®f print
demonstrate knowledge of the alph&bet
demonstrate emergephonemic/phonological awaren@ss
draw meaning from pictures, print and t&xt
tell and retell a stof¥
follow words flom left to right, top to bottorand page by pa@e
recognize and name all upper and lowercase letters of the alphabet
understandhe conceptof words?

OO0 0000000 O0O0

Foundational Skills Phonological Awareness
1 How well does the student:
o apply phonemic awareness skills: phoneme manipuldtlending and segmentifig
0 use syllable patterfis
0 chunk longer words into syllables
0 recognize rhyming words

Foundational Skills Phonics and Word Recognition
1 How well does the student
o0 make words by writing letters for phonesfie
0 convert letters or lettecombinations (grapheme typ®)spoken sounds (spellinghdblend sounds
to form recognizable wordsynthetic phonic®)
use parts of word families to identify unfamiliar wopds
recognizeand reacigh frequency words
apply phonics and word analysisliskto decode unfamiliar wor@s
decode words with multiplsyllable®

© O 0O
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Foundational Skills Fluency

T Given a reading passage at the studentds

assessment?

T
T
0

(0]
(0]

How well does the student fluently read grdeleel tex? (Rate, AccuracyandProsody)
What is the:

independent level of reading ftbre studeri
instructional level of reading for the student
frustration level of reading for the student

Vocabulary Acquisition and Use

T How well does the student

(0]
(0]

© O 0O

determine meaning of vocabulary including figurative and technical language
use contextloes to clarifythe meaning of
A unknown word8
A multiple meaning word®
A phraseg
recognize word relationships
userootsand affixe®
use inflectior?
acquire and use
A academic words in informational and literary téxts
A domainspecific word®

Comprehensioin Text Complexity

i nstr

1 Based onthe text complexitygradebhds, what is the studentds cur
How does the current Lexile range compare to sageepeers?
1 How well does the student

(0]

(0]
(0]
(0]

(0]

demonstrate understanding of multiple levasneaning of literary tex®s

demonstrate understanding of informational text where the purpose istixpliégmplicitly statec?

comprehend when the text is structured through rangesl&wno high complexit®
acquire and use words from grade appeiprtext® Example:

A general academic words in informational and literary texts

A domainspecific words and phrases
accesand engage in grade level texts

Comprehensioii Informational Text

1 How well does the student

(0]

O O0OO0OO0OO0OO0OO0O0OO0o

determine theneaning of academic amldmainspecifc words within graddevel tex®
effectively engage in collaborative classroomscdissions on gradevel topic®

ask and answer explicit and implicit questions about the text

draw inferences from the téxt

cite details and text evidencedopport thes t u d ieferénées drawn from a téxt
retell with detail®

retell/summarize a teXt

determine the central message/main idea oPtext

identify the structure of the text and analyze how the parts relate to each other and to the whole

compareand contrast important points from multiple té&xts

Pagel3



1 Given a graddevel text, how does the student
0 gan information from the tes
o determine the general meaning of academic and domain specific words and phrases within grade
level tex®?
0 participate inclassroom discussions about the subject?

Comprehensioin Literary Text
1 How well does the student
0 determine theneaning of words and phrasesitext? Examples:
A metaphors
A similes
0 compare and contrast specific details withitex?

1 Does the student osistently provide textual evidence to support inferences from the text by
0 quoting tex?
0 citing source?

Other
1 What does thintervention or progress monitorimgat a i ndi cat e about the st
using assistive technolo@¥xamples
0 adapted passages
o textreaders
o visual supports
What behavior(s) does the student exhibit that is different from peers?
When is the student most likely to exhibit the behaviors?
What might the student be communicating through the behavior?
What function(sgoes the behavior serve for the student and what are the consequences of the behavior
What supports promote successful behavior for the student?

= = -4 _a_9
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Written Expression: General Guiding Questions

The following questiasguide the development of tReesent levels. The list is not exhaustive, but rather
serves as a prompt to identify current educational performance ahattoment baseline performan&elect
guestions that ar eeedsadatdtathedisabibasedoer cusetitied/ention aEP
progress monitoring data.

Preschool
1 How well does the student:
0 understand the purpose of writing is for communic&tion
o produce marks or pictures and symbols that represent print an@ ideas
0 explore the physical aspects of writlhg

Purpose, Audience and Idea Development
1 How well does the student:

o0 produce a variety of writing typemcludingargumentation/opinion, informationati@anatory and
narrative piece

0 create a specific purpose throughout a piece of writing with relevaast iddully develop the
purposé@

o develp ideas specific to the purp&se

0 create elaborajeelevant ided

o0 cultivate audience awareness throughspécific to the purpo8e

Structure
1 How well does the student:
0 produce a variety of sentence typesrf@aningandstyle?
0 produce coherent paragraphs with supporting detaitdéroducea topic?
0 use a logical sequence of ideas
0 use components of the writing process
Examples:
A planning
drafting
conferencing
revising
editing
rewriting
trying a newapproach
o understand how to organize the piece of wrizing
Examples:
A introduction
A paragraphs
A conclusions to meet thrurpose of the piece of writing
0 use transition to affect the overall flow of the piece of wrikting
0 produce a sentence wittomplete thought, as appropriate fioe grade leve?

I > > > >
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Language and Conventions
1 How well does the student:
0 write using completandvaried sentenc@s
o demonstrate understanding of word meaninmg3uding the relabnship between particular woftls
o apply appropriate grammandconventions oftandard English
0 useprint or digitalreference materiafer precise use and meaning of wdtds
Examples
A dictionary
A glossary
A thesaurus
o demonstrate understanding of word meanimgduding the relationship between wopds
Examples:
A apply appropriate capitalization rules and end punctuation for effect
use ageappropriate standard grammar and usage when writing
correctly use punctuation
print upper and lower case letters

> > > >

Use of Tebinology
1 How well does the student:
o use technology to produ@adpublish writing?
0 use technology toonduct research projects to narrow a focus based upon generated geestions
0 use technology tgather information from various sourcasdintegrate informai on i nt o t h
own work?
o utilize current assistive technology or speciglipment to produce written wa?k

Pagel6



Mathematics: General Guiding Questions

The following questiaguide the development of the Presaavels. The list is not exhaustiveit rather

serves as a prompt to identify current educational performance ancttorgmt baseline performancelect
guestions that are relevant to the studentOIBP nee
progress monitoring da.

Make Sense of Problems and Persevere in Solving Them
1 How well does the student:
o explain the meaning of a problem and find an entry point to a solution, rather than immediately
computing an answer that may not make sense
0 try several approaches to siolg a problemsticking with the problem for more than one attetpt

Reason Abstractly and Quantitatively
1 How well does the student:

0 convert context situations into mathematical equations in order to solve pr@8blems

0 explain thesolution within the contextf the problerf?

0 give meaning to quantities in a problem and create a logical representation of the problem
Examples
A visual moded
A symbols
A concrete materials

Construct Viable Arguments and Critique the Reasoning of Others
1 How well does the student:
o explainthinking for the solutionusing appropriate vocabul&ry
0 engage in a mthematical discussion witheers and ask questions if a solution does not make?sense
o find and explain mistakes in peéthinking or strateigs?

Model with Mathematics
1 How well dees the student:
o apply math to solve problems in everyday %#fe
0 represent a problem mathematicddiyusing tables, graphs, equatiamrsother representations
0 make connections between various representations of mathematics

Use Appropriate ToolStrategically
1 How well does the student:
0 select and use appropriate totdssolve problems?
Examples:

A manipulatives
A graphing calculator
A protractor
A graph paper

0 explainhis or hereasoning for selectiofis
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Attend to Precision
1 How well does the student:
o calculateefficiently and accurate®
o label quantities, grapha diagramsappropriatelywhen solving problents
0 usesymbols and mathematical language appropriately

Look for and Make Use bStructure
1 How well does the student:
0 usemathematical structureés solve problenfd
Examples:

A decanposing numbers by place value
A working with properties
A finding relationshi betveen addition/subtraction

o find mathematical patterns to help solve probléms

Look for and Express Regularity in Repeated Reasoning
1 How well does the student:
o0 discoverpatterns or repetition that lead to generalizatons
0 createexplomtory questions that assistassessing the reasonabler@sheresults, especially
intermediate results achieved in f®blemsolvingproces?®

Mathematical Skills by Grade Level
Math Standards

Preschool
1 How well does the student:
0 demonstrate an understanding of numbers and co@nting
0 recognize and describe shapes spatial relationshigs
0 use the attributes of objects for comparison and pattétning
0 use nonstandard and standard units to measure and describe

Kindergarten
T How well does the student:

0 add and subtract within?s

count to 100

count on from a number othéran I?

write numbers @0?

describe basic twdimensional shapes including squares, trianglesles, rectangles, hexagaarsd
octagon®

count number of objects in a set (up to?10)

count out a given number of objects (up t0710)

demonstrate one to ogerrespondenée

recognize cardinalities (knowing how many there are) of small sets of Gbjects
count the number of objects in combined Bets

count the number of objects that remain in a set after some are takéh away
decompose numbers up to 10 in more thaaway (5=2+3,5=1+%2)
solveword problems using addition and subtraction within 10 using any stfategy

ool elNe]

O O0OO0OO0OO0OO0O0O0o
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First Grade

1 How well does the student:

0 add and subtract within 20 using any strafegy

solve word problems using addition and subtractvghin 20?
count to 120, starting at any number
determine the unknown number in an addition/subtraction problem 8, 1 3 =5)?
decompose numbers between1lID into place value groupingéCanthey think of numbers
between 140100 in terms of temand ones, especially in the-19 rangé)
decompose/compose plane or solid figures and reason about the attributes of resultifg shapes
partition circles and rectangles into halves and fo@rths
measure the length of an object using-standard unit
compare and order three objects by their lefigth
tell time to the nearest hour and half Hbur

o O OO

O 0O O0OO0Oo

Second Grade
1 How well does the student:
0 count by fives, temand multiples of hundreds, teasd one®
count within 1000 and recognize the place value oflthies (hundreds, tens, onés)
determine if a set of objects is odd or €¥en
use repeated addition to find the number of objects in an array (2 by 5)
add and subtract numbers within 108ing a strateggconcrete, seratoncreteor abstract)
solveaddition/subtraction word problems (es&p and twestep) within 100
mentally calculate sums and differences for numbers with only tens and hithdreds
use a ruler marked in only centimeters or inches to measure?ength
estimate lengths using inches, fesmntimeters and metérs
choose the appropriate tool for measuring lehgth
represent whole numbers on a numberdine
describe and analyze shapes by examining their sides and?angles
tell time to the nearest 5 minutes
identify the value®f coins and billsn the Lhited Statesmonetary systefh
solve word problems involving mone{if you have two dimes and three pennies, how much money
do you havey

OO0 O0OO0OO0OO0O0O0OO0OO0OO0OO0OO0OO

Third Grade
1 How well does the student:
0 add and subtract within 1000 using eattgy (concrete, sensbncree or abstact) or an algorithm
(abstract?
o multiply and divide within 100 using strategiE®ncrete, sertoncreteor abstract)
o recall from memory products of two oxgit number8 (Note:recall from memorys different than
memorizing).
0 understand unit fractions (with numerator of 1 and denominators limia@d, 6 and 87
comparehe relative size of fractiofs
find the area of a rectangular shape by using the cleaisdids of rectangular arrayadrelde this
skill to multiplication?
describe, analyzand compare propies of twadimensional shap@s
solve problems involving measuremaugingtime, liquid volumesand mas3
distinguish between perimeter and &?ea
tell time to the nearest mintte

o o

© O 0O
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Fourth Grade
1 How well does thetudent:

(0]
(0]
(0]

o0 OO0 O

o

generalize place value for numbers up to 1,000P

add and subtract multligit whole numbes using the standard algoritRm

multiply two, two-digit numbers using a strategy (concrete, seonicreé or abstract) or an
algorithnt?

find wholenumberquotients and remainders with up to faligit dividends and ondigit divisors
using a strategy (condes semiconcreteor abstract)

recognize equivalent fractiohs

compare fractions with different numerators and different denomsiagong a visual &ction
modef?

add and subtract fractions with like denominators (limited to denominatargot, 5, 6, 8, 10, 12
and 1007

multiply a whole number by a fractiqo -)?

express a fraction with deminatorof 10 or 100 as a decinfal

use decimal notain to the hundredths plage

understand the concepts of parallelism, perpendicaiteyle measuremnd symmetryand how they
apply to twedimensional shap@s

apply area and perimeter formulas to solve-vealld and mathematical problefhs

know relativesizes of measurement units within a given measurement syetermnce is smaller
than a pound, a gramssnaller than a kilograrf)

Fifth Grade
T How well does the student:

(0]

© oo

O O0OO0OO0OO0O0 O O

multiply multi-digit whole numbes using the standard algoritRm

add, subtract, mupily anddivide decimals to hundredths

read, writeandcompare decimals to thousandths

find wholenumber quotients of whole numbers with up to four digit dividends andligio
divisors using a strategy (contggsentconcreteor abstract)

add and sbtract fractions with unlike denominatd?s

multiply a fraction by a whole number ( 0) or a fraction by a fraction-( -)?

understand volume as capag@ity

convert measurements Wih the same measurement system
use order of operations stmplify expresion®

create a line plét

grgph points in the first quadraht

classify twadimensionafigures based upon properties
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Sixth Grade
1 How well does the student:

(0]

o O OO0

O O0OO0OO0OO0OO0OO0OO0

use concepts oatio and rate to solve problefhs

divide a fraction by a fractiéh

locatepoints in all qudrants of the coordinate plahe

divide multidigit numbes using the standard algoritRm

add, subtract, multiplgnd divide multidigit decimals using the stardiaalgorithm for each
operatior?

extendunderstanding of rational nuraks to nclude negative numbéts

use a number line to represguaisitive and negative numb@rs

use variables to write expressions and equations

solve simple onstep equations and inequalitiesy( ¢hd 1T Xho o  @)?
understand the mean, than and mode for a sef dat&®

understand theoncept of variability in data

display numerical data in plots on a number line, including ldds$ phistograms and box pl6@ts
summarize data for a specificsttibutior?

Seventh Grade
1 How well does the student:

(0]

O 0O O0OO0Oo

o

(0]

(0]

useunderstanding of ratios and proportionality to solve simtel multistep poblems (percent
problemsy

distinguish proportional relatiships from other relationships

graph proportional relatiohgs?

interpret unit rat@

make connections betweé&actions, decimalandpercenfproblem®

apply properties of rational numbenscluding negative wholaumbers and fractiont solve
problem®

formulate twestep equations with rational coefficients and ussetequations to solve problémns
solve prollems involving area and circumference of a circle and surfaeeddthreedimensional
object®

solve realworld problems involving area, surface area and volume ofawd threedimensional
objects composed of triangles, quadrilateraddygons, cubeand right prism2

compare data distributions and make inferences regarding data sets (usimgsnefasenter and
variability)?

understad what is meant by probability

Eighth Grade
 How well does the student:

(0]

O O0OO0OO0OO0OO0O0O0o

use a number line to approxately locate irational numberd

understand the meanid square roots and cube rodts

applyproperties of integer exponefits

use the connections between proportional relationships,dimetnear equations to solve
problem®

write an equation islopeinterceptform?

interpret the slope of a lifke

analyze and solve linear equations and pdissnoultaneous linear equatichs

use functions to modeglationships between quantitkes
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(0]
(0]
(0]

understand congruence and similarity in terms of transformations (translations,aeslediiations)
using physical models, trgmarencies or geometry software

understand ahapply the Pythagorean Theorgm

solverealworld and mathematical problems involving the volume of cylinders, cones hrtk$p
investigate patternd associationn bivariate data

High School
1 How well does the student:

(0]

(0]

© O OO

(ol o]

o

O O Oo0Oo

create, solve, interprand translate between various forms of equations (linear, exponential,
guadratic)?

create and interpret various functions given graphically, numerically (in tables), Isyatipand
verbally?

translate between various forms of a function?

extend trigonometry to model periodic situations?

use and apply laws of exponents?

extend their knowledge of the number system to include complex numbers and polynomial
expressions?

provetheorems about properties of shapes, congruandgimilarity?

apply similarity to understand right triangle trigopnometry (sine, cosine, tafigent)

apply and use properties (including formulas for perimeter/circumference, area and voltwiee) of
dimensional and thregimensional shapes?

use the rectangular coordinate system to verify geometric relationships and make connections
between algebra and geometry?

use regression techniques to fit a model to data and identify appropriate functitogela
situation?

make inferences and justify conclusions based on dsitag statistical methods?

compute and interpret experimental and theoretical probabilities for compound events?
use geometric probability models?

use probability to evaluate outcosnef decisions?
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Present Level Area:Health, Vision, Hearing, Motor Abilities

Heal th, Vision, Heari ng, Mot or Abi | ivanthealthaorn c |
physical needsThis information is typically provided througitreening information and by health care
providers, including physical and occupational therapists.

Documentthes t ud e nt 6 s n®dtreem gvaldation @ asdessment data, including progress
monitoring data from interventions fsom current IEPto establish baseline.

General Guiding Questions

The following questions guidiee development of the Presertkls. The list is not exhaustive, but rather
serves as a prompt to identify current educational performance and to dntbaseline performanc8elect

guestions that are relevant t oasedmoecursentinereentioroos IEm e e

progress monitoring data.

Orientation and Mobility
1 Does the student
o have difficulty detecting drop offump into objects when traveling or look down éxtended
periods when walkirg
o stop,slow down or shuffle feet when moving from bright to dighti or from dim to bright ligtt
0 have ageappropriateskills for traveling independently in a variety of environménts
Examples
A school
A community
A familiar settings
A unfamiliarsettings
0 request assistancenen needed in travel

Health or Medical Issues

91 Does the student have a health or medical con@itfoyes, describehow this adversely affects the
student 6s. performance

1 Based on available documentatiovh at i s t he studentds medical

di

T Do health related issues affect the student 6s

Pharmacological Issues

1 Does the student currentigke medications?

1 What is the purpose of each medication

1 Does the medication cause side effects or adverse reactions?

T What are the effects of the medication on the

Vision Condition
1 Does the studeittavea visionor eye condition?
What is the studentds near and distant best
Doesthevision conditionmeet thaegulatorydefinition of blindness?
Does the student havecalor vision impairment?
Does the student have a field loss?

1
)l
)l
il
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T I's t he <=conditienrstad deterorating or uncertain
1 Were glasses prescrildgd

1 Are lighting modificationgequire®

1 Is physical activity restrictetd

Hearing Issues

1 Does the student haeehearing los3

91 Describe the nature and degresdf ud e nt fbss hear i ng

See Functional Hearing, Listening and Communication Assessment secaaldifanal questions

Motor Issues
1 Doesthe student have motor issues that impact educational perfornrasiading the ability to 6, stand
and move within the classroom andhin the school building
1 Does the student carry belongings or supplies while navigating school?
1 Does the student safely access the playground and a variety of playground equipment?
1 Does the student maintain a stable posiren
0 sitting on thefloor during group instructicgh
0 sitting at table/desk while listening to instruction or while performing fine motorasks
o standing in line with peers during transition
T Describe the st urdnefarsuglsas:abi | ity to make t
o to and from thevheelch&
0 to and from the floor
o0 to chair
0 to toilet
1 Does the student have difficulty with:
0 using classroomaterialg(scissors, rulef)
holding a pencil (poor grasp, drops frequerttly)
using both hands to complete a task (holding paper to cut, placing items in laalgfok
picking up small objects (cubes, finger fodtls)
managing fasteners on clothing (zippers, buttons, shaps)
using utensil3
opening containers at lungh
usinga combination or key lo¢k
carrying a tray
0 managing a notebook (opeg/closng rings, puting papers in foldef)
1 Does the student have difficulty with vistrabtor/handwriting tasks?
Examples
o drawing, tracing, coloringndcutting
forming readable letters
keeping letters a consistent size and between the lines
spacing between letters and dsr
copying from the board
copying from paper
writing with functional speed/fluency
using a keyboard/mouse
aligning numbers/decimals

O O0OO0OO0OO0OO0OO0o0OOo

O O O0OO0OO0OO0OOo0OOo
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1 Does the student have difficulty with visual perception tasks?
Examples
o letter/number reversals
0 working puzzles
o0 keepingplace when reading
o tracking from left to right
1 Does the student have difficulty with sensory motor skills?
Examples
0 keeping boundaries/personal space
making noises
bumping into objects
fealing movement activities or being off the ground
usng too little or too much force (slamming doptso hard or too light pencil pressure)
Avoidslights, sounds, smells or textures
seekingsensory stimulationr sensory defensiveness
staying alert in class (drowsy, head on tableuchng in chair)

O O O0OO0OO0OO0o0OOo

Other

Howdoest he st udent 6s medi cdstrengthowiality, alertoess emderancel t i n
Does the student require assistance wadttivities of daily living (dressing, toilietg, feeding?

Does the student require specific equipment for toileting, dressing or feeding?

Doesthest udent 6 s maedtrictactivity at schodd t i o n

Do mobility issues require safety precauti¢ings playground, gyn®

How does the student currently useistsge technology or special equipment

What behavior(s) does the student exhibit that is different from peers?

When is the student most likely to exhibit the behaviors?

What might the student be communicating through the behavior?

What function(s) doethe behavior serve for the student and what are the consequences of the behavior?
What supports promote successful behavior for the student?

=4 =8 =8 -8 _9_9_95_°5_4°_-2._-2-
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Present Level Area:Socialand Emotional Status

Social and Emotional Status includes information abohte st udent 6 s soci al s
selfregulatingbehaviors, sensory sakgulation, emotional behavior, organization and executive skills,
independent living skillend the impact of the lack ehvimnmental access/mobility skills.

Documentthes t ud e nt 6 s n®dtreem gvaldation @ asdessment data, including progress
monitoring data from interventions or current IEP to establish baseline.

General Guiding Questions

The following questisguide the development of fAeesent levels. The list is not exhaustive, but rather

serves as a prompt to identify current educational performance and to document baseline perf@glaace.
guestions that are relevant to the s tintledvention @EP ne e
progress monitoring data.

Preschool
1 How well does the student:
accept redirection from an adalt
respond to othersd? expression of emotions
make friend8
interact withsameage peers
Examples
A playing alongside
A initiating or joining in positivelywith a small group
A participaing in group situations
sustain working on activitiesgvoids minimal distraction8)
identify feelings, likes and dislik@s
delay gratificatior?
manage separatién
ask for help to resolve problems
imitatehow others solve problems or provide ideas for solving prolflems
follow limits and epectations independently (classm rules, routing®
make transitions within activities, the classroom, school buildirsgloool campua
follow direction®
participate n everyday classroom activitis
seek to do things for sélf
accept being told rio

O O oo

O O0OO0OO0OO0OO0OO0OO0OO0OO0OO0oOOo

Social Communication
1 How well does the student:
0 demonstratenterest in social interactiofs
0 give and take in conversatigreciprocity)?
0 communicate needs, make requestd ask for help
o adjust communication style to match audience (communicategesisdifferently than adug
such as toner voice levelp
recognizeand respondppropriately to idiomandexpression3
recognize and understand facial expressibady languagandproximity?

o O
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o make inferences and pretlrespond to social situatiohs
o seek to resolve conflicts and maintain friendships and relatioriships

TraumaGuidingQuestions
9 Does the student
o show evidence ddny of the following?
A beingoverwhelmed
A hyperarousal
A cognitivedistortions
A explosivéreactivebehaviors
A hypervigilant behaviors

Interpersonal Relationships
1 How does the student:
0 interact with peersspcial ®nversation, group activitie)
0 interact with adults?
0 build and maintaiririendship®
o display interpersonal behavi@s
Examples
A accepting authority
coping with conflict
gainingattention
making conversation
playing inorganized and informalctivities
engaging others
resgecting property (own or others)

> > > > > >

Executive Functioning
SelfRegulation
1 How does the student
o demonstrate seliegulating behavior®
Examples
A accepting consequences
A displayingethical behavior
A expressing feelings
A showing gositive attitude toward self
o0 respond to challeng@
Examples
A using appropriateoice tones
tolerating frustration
employing anger management strategies
curbing aggression
actingout
withdrawing from others
using stress management strategies
adjusting to social, schoahd community environments

> I I I D D D D>
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91 Does the student employ sensory df-segulation skill®
Examples

(0]
(0]
(0]
(0]

usinga stress ball

taking quiet time

walking avay from a stressful situation
applyingelenments ofanindividual sensory diet

Organization
1 Does the student appbyganizatioml skills?
Examples

(0]

O 000000000000 O0OO0OOo

attending to task

sustaining #ention

ignoring distractions

managing impulsive behaviors

bringing materls to class

comgeting homework

managing multistepassignments or projects
employing seladvocacy/determination skills
following a schedule

asking and answeringuestions

patticipating in class discussion

following directions

completing indepereht work

performing before others

following class rules

following class routines

following class movement patterns

Making Transitions
1 How well doeghe student make tratisns within the classroonschool buildingor school campuz

Other

= =4 -4 8 _9a_9

What behavior(s) does the student exhibit that is different from peers?
When is the student most likely to exhibit the behaviors?
What might the student be communicating through the behavior?

What function(s) does the behavior serve for the student and what are the consequences of the behavic

What supports promote successful behavior for the student?

How does the student curtBnuse assistive technology or special equipnftmier/stopwatch for pacing
video selfmodeling}y
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Present Level Area:General Intelligence

Gener al Intelligence includes information abo
memory, reasongnand problem solving skil©oc ument t he studentds str
or assessment data, including progress monitoring data from interventions or current IEP to establish
baseline.

General Guiding Questions

Thefollowing questiors guide the development of the Preseaudls. The list is not exhaustive, but rather

serves as a prompt to identify current educational performance and to document baseline performance.
Consider how t he st udamentdesel of educational pevf@mascdhefotus I mp a
should be broader than a particular IQ scor8.el ect questions that are rel
to the disability based on current interventionlBP progress monitoring data.

Preschool
1 How well does the student:
0 persist in completing tasks
recognize and recall items from previous experignce
remember sequence of routifles
return to task at hand after being distracted or interr@pted
attend and engage in tasks

© O 0O

Environment
1 How well isthe student:
o0 aware ofsurrounding®
0 able tointeract withthe environment (physically or visuall®)
o able toindependently navigate surroundings vathwithoutassistance/adaptive equipn@nt
o0 able todemonstrate basic awareness of cause/éffect

Attention/Manory

1 How well does the student:

o attend to and copy from a mo@el

follow singleor multi-step direction®
demonstrate retention of information (day to daysusover timep
utilize strategies to help with recall (mnemonics, graphic organiaigisljghting)?
copy efficiently from the board or text (visual scanning/mentdry)
take notes while listening (auditory mematy)
0 process information (processing spéed)

O OO O0OOo

Application of Knowledge/Information
1 How well does the student:

0 generalize information Brned across settings
comprehend versus relying on rote rezall
matchor sort by attributgsize, shaper color)?
understand cause and effect
answer Aqudstond i f 0

0
0
0
0
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make inferences based on informafton

sequence informatich

sequence everfs

completepattern®

make prediction®

respondo explicit instruction fepetition, visuals, auditory)

O OO OO0 Oo

What behavior(s) does the student exhibit that is different from peers?

When is the student most likely to exhibit the behaviors?

What might the student be communicating through the behavior?

What function(s) does the behavior serve for the student and what are the consequences of the behay
What supports promote successful behavior for the student?
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Present Level Area:Transition Needs

Beginning when the student is i §rade or has reached the age of 14 (whichever comes first),
Transition Needs area focuses on the need:
16, the focus is also on the trangitgervices, which assssthe student in reaching postsecondary
goak andon transitionservices to prepare ftife after high school

Document t he st ud erecenbtansiiomssessniprit datbransitiod needs s t
includethefollowing areas:

instruction

related service

community experience

development of employment

postschool adult living objectives

acquisition of daily living skills, if appropriate

provision of a functional vocational evaluatjohappropriate

E B

General Guiding Questions

The following questisguide the development of the Presaaudls. The list is not exhaustive, but rather
serves as a prompt to identifyroent educational performanc&elect questions that are relevant to the
student 6 s n e dighhlity basdd art carent interventibnditP progress monitoring data.

Instruction

1 What instruction (courses and skills) might the student need to prigggyostschool living?
1 Is the student punctual to classes?

1 Does the student attend school aregular basis?

Related Service

1 What transition services need to be targeted by a related service provider te firesudent to meet the
possecondary goal(s)?

1 Is assistive technology required to as#he student to meet the pEstondary goal(8)

Community Experience

1 Are communitybasedexperiences re@ssary to assist the student in achiepiogsecondary outcomes?
1 Does the student know how to access transportation?

91 Does the student participate in community or egtraicular activities?

1 Has the student participated in any volunteer work?
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Development of Employment

T

= =4 =4 -8 8 -9

What skills are needed for the student to live independently and be employed?
Examples:

0 opening a bank accoun

o interviewing for a job

0 writing a resume

0 budgeting

Does thestudent need to participate in jshadowing activities?

Does the wmident have any work experierrce

Does student complete assigned sasélependently?

Does the student accept corrective feedback?

Does the student follow routine and procedures?

Does thestudent manage transitions independénfiyot, what supports are needed?

Post School Adult Living Objectives

T

)l
)l
)l
)l

Is the student selfirected?

Does the student have salfivocacy skills?

What transition agencies does the student currently access?

What transition agencies migkte student need to mgeistsecondary go@))?
Does the student know the difference between rights and privileges?

Acquisition of Daily Living Skills (if applicable)

T

T

How does the student medily living needs?

Examples:

0 prepaing meals

0 budgeting

o caring for clothing

0 personal grooming

If the student takes medicatias,the studenable to follow a medication schedule?

Functional Vocational Assessment (if applicable)

9 Is a functional vocational assessment needed to determipetthed e nt 6 s
work setting?

strengt hs,
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Present Level Area:Functional Vision and Learning Media Assessment

Functional Vision and Learning Media Assessment is a summary of the assdssiiregg, whichidentifies
the i mpact ammirment bas ondis/heducationahperformanc&€he summary identifies
current and future media that will provide as£¢o learning for the student.

Documentthes t ud e nt 6 s n®dtrecm gvallator assedsment data, including progress
monitoring data from interventions or current IEP to establish baseline.

General Guiding Questions

The following questiaguide the development of the Preseavels. The list is not exhaustive, but rather

serves as a prompt to identify current educational performance ahattoment baseline performan&elect
guestions that are relevant to the studetoiodlBP nee
progress monitoring data.

Vision Condition

What 1| s tdyecomsliton?7dent 0s

What i s the studentdos near and distant best col
Does vision meet theegulatorydefinition of blindness?

Does the student have a color vision imp&int?

Does the student have a field loss?

|l s the student Odeteromtgpraincar@din?t i on stabl e,
Were glasses prescribed?

Are lighting modifications required?

Is physical activity restricted?

Has the student been diagnosed with a Cortical Visigrairment (CVIP

If the student has CVI, has a CVI range been completed? If sojsthatscore?

=4 =488 _-48_9_9_9_42_-49_-2°_-2-2

Functional Vision
NOTE: For students who are totally blind or function as blandjscussion of Function&lision may not
be relevant eeds. t he student és n

How does the student use vision to access the environment (classroom, hallway, cafeteria, outsizle, hom
Describe obarvations of near, intermediaded distant visugbsk®

Examples:

0 visual behaviors

0 viewing distances

1 Describe the physicappearance of eyes and nateyabnormalities.

= =4
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Learning Media

T
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E

T
)l
)l

T

Whatisthesudent 6 s pr i ma(regularpeng print with magaiticatianmarge pridtigital
booksor Braille)?

What is the suggested minimal font size?

What i s the st -pammtratswhenueadingtext? wo r d

What assistive technology devices does the student use and in what capacity?

|l s the student @Borstudentdwho aretbiind, gan theestudabbl neme using a
signatue guide

For Braille eadersdoes the studenise Grade 1 or Grad@ Poes the studentse Nemeth Code for Math?
What is the studentds primary reading medium (
tactual or Braille}

Does the studentave a secondary reading medium?

For Braille eaders, does the student use uncontracted or contracted Braille?

For Braillereaders, does the student usgfied English Braille JEB), Nemethor a combination for
math?

Describe the cmpuehaensionsgkdls. | i steni ng

Expanded Core Curriculum

T

Does the student have needs per the nine areasexpla@ded Core Curriculum for Blind and Visually
Impaired Children and Youth

compensatory or functional academic skills, including communication modes
orientation and mobility

social interaction skills

independent living skills

recreation and leisuréidis

career education

use of assistive technology

sensoryefficiency skills

self-determination

O O0OO0OO0OO0OO0OO0OO0o0OOo

Other

)l
)l
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For students with Cortical Visual Impairment (CVI), where does the student score on the CVI Range?
What does the dat a ipafamance wwhen usibgassistive tdthnoldydiad e nt 6
clinical low vision evaluation conducted? If so, what were the results? What low vision devices were
recommended?

Describe the CVI Characteristics demonstrated by the student

What behavior(s) does thaudent exhibit that is different from peers?

When is the student most likely to exhibit the behaviors?

What might the student be communicating through the behavior?

What function(s) does the behavior serve for the student and what are the consequbadashaivior?

What supports promote successful behavior for the student?
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Present Level Area Functional Hearing, Listening and Communication Assessment

Functional Hearing, ListeningndCommunicatiorAssessment a summary of the information which
identifiestheimpachk st udent 6 s hearthestge nimpai edheoaat hlasalo
identifies current and future supports, accommodations and assistive technology that will provide acc
learning for the student.

Document t he st udstrecen evaluation og asgpssiment datay idcluding progress
monitoring data from interventions or current IEP to establish baseline.

General Guiding Questions

The following questisguide thelevelopment of the Presergvels. The list is not exhaustive, but rather

serves as a prompt to identify current educational performance ahattoment baseline performan&elect
guestions that are relevant to the studentOIBP nee
progress monitoring data.

Functional Hearing and Listening
T What are the studentds speech awareness threshi
1 Whatarethestient 6s r eption thresholds (SRTs) ?
1 What are theesults of thestuden speech discPimination assessm
Examples
o0 Audiological Exam/Assessment
o Nort hwester n UnRexeptiosaof $pgechdMDhipsd r e n 6 s
o Word Intelligibility by Pictureldentification (WIPI).

ec
6s

1 Doesthe studentonsisteryy wearapersonal amplification system?
1 Does the student repawhenapersonal amplification systers not working property
T What are the studentés functional l i stening sKki
1 Does the stdent require visual suppoxts speechreading?
1 Does the student require visual access to the speaker or the soundaaroogrehension?
Examples:

o0 Smartboard

o video

o television

1 To what degree does the distance from the spglaekground noiserboha f f ect t he st ud
understand auditory information?
What noisereducingaccanmodations are needed to sup@artess to auditory information?
Does the student need an enhanced signal to noiseIfam what type of equipment is used?
Examples:
o ear level FM/DM system
0 classroom souhfield system
1 Does the student consistently @ggersonal amplification system?
Examples:
0 hearing aid(s)
0 FM system
1 Does the student have cochlear implants?

= =4
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f How does the studentdéds hearing | oss impact aud,]
may include Functional Listening Evaluation, Audiologidasessmentr other norstandard measures
(Speech Perception and Auditory Skills Assessmethgr checklists/rating scales).

Functional Communicatioas Related to Hearing Loss

1 What is the communication mode or modes used by the student?

T What ar e t hmunisdiandeeds expressively and receptively?
Examples:

American SigrLanguaggASL)

conceptuabkigns

ConceptuallyAccurateSigned English (CASE)

English Sign System

Manually Coded English such as:

A Signed Emlish or Signing Exact English

fingerspelling

gestures

oral/spoken English

tactile

written English

pictures

1 Describe how thetudent communicates with peers, teachers and professional personnel.

1 Describe the communication repair strategies the student uses with peers and adfdsdlasKication,
repetition, rephrasing, seatself appropriately, advocates foommunicatio needs).

O 0O O0OO0O0

I I I > >

Expanded Core Curriculum

1 Does the student understatihé hearing loss? Ithe student able to explaiine hearing loss to others?

1 Is the student able to explain how different acoustic environments ithgatiility to hear, listen or

understand

1 Can the student advocate for needs related to hearing loss?

1 Describe the soci@@motional needs of the student relatethwhearing loss.

1T Descri be t hdpragmatidanguagé skillSlasthe student participate tarn taking in a
smallgroup or class discussi@md expresself appropriately in social settings?

1 Isthe student responsible fortheg ui pment (report when it isnét w
batteries, taking it to class@s)

1 If needed, does this student know howse interpretergaptioningor other mear

Other
1 Describe how the student gains acqés®ugh interpreters, captioning, text to text interpreting, closed
captions)o information presented in the classroom (oral, printed and video)
1 What assistivéechnology devidg) does the student use and for what purpo8&e}cribe the data used
to determine this need.
What behavior(s) does the student exhibit that is different from peers?
When is the student most likely to exhibit the behaviors?
What mightthe student be communicating through the behavior?
What function(s) does the behavior serve for the student and what are the consequences of the behavior
What supports promote successful behavior for the student?

= =4 =4 -8 4
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Consideration of SpecialFactorsfor IEP Development
707KAR 1:32085(2), 34 CFR300.324(a)(2)

The ARC addressseachquestionbelowandconsides theseissuesn thereviewandrevisionof the IEP.
Informationwithin the Present.evelsstatemensupports thah specialfactorexists The needs or concerns
described inPresentlLevelsalign with SpecialFactors.

Behavior

If astudend behaviorimpedeshis or herlearningor thatof othersthe ARC must develostrategiesincluding
positivebehaviorainterventionsto addresshe behaviorthrougha FunctionalBehaviorAssessment-BA) and
aBehaviorinterventionPlan(BIP), behavioral contra@ndsocial skills instructioms appropriateT his
guestionappliesto studentswvith any category of disability. The ARC documentshe supportan the [EP and
indicateshetypeof serviceinthel St at addnewnit c e s / sBotian Reafec te weldavior questions in each
area ofthe Present Levels section of this guidance document.

General Guiding Questions

The following questions may guide the AR®en making special consideratido determind he st uden
needgegardingoehavior:

What behavior(sjloes the student exhibit thatdifferent from those of similar age, naolisabled peers?
When is the student most likely to engage in the inappropriate behavior?

What specific events appeanpblembehdvier? contri butin
What function(s) does the problem behavior serve for the student?

What might the student be communicating through problem behavior?

When is the student less likely to engage in the problem behavior?

Does the st udent &istddspecansistemtty implemeiitdd bemavipra management
strategies?

Does t he st udegelfobaherdat slkaof hamnror inulya c e

Have the studentds cultur al norms been consid
Do es t h sdisalility affecthesét u d &bitity td6 control the behavior?

Doest he student 0tsh e i s tamdrdgtanding of thd conseruences of the behavior?
What accommodations are necessary for instruction and testing? Behavioral needseshiaggfated
throughout the IEP as an integralrpof planning for the stent.

Does an FBA need to be completed?

Has an FBA been completed in the past?

= =4 =4 -8 -4 -9 -9
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Special Factors
Consideration of Special Factors for IEP Development: (The ARC MUST address each
guestion below and consider these issues in the review and revision of the IEF.)

Does the child's behavior impede his/her learning or that of others?

[ ] ves[ | No

If Yes, consider, if appropriate, sirategies, including positive behavioral intervention strategies
and supports to address that behavior.
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English Learner (SeeKentucky EL Definitior)

Forastudentwho isan English Learner (El.jhe ARC considerghelanguageneedd r om t he st ude
Learner Program Services Plasrelatedto thestudend disability. This question applies to students waiiny
category of disability. This questiondoesNOT applyto a nonverbalstudentor a studentusingAmericanSign
Language.

General Guiding Questions
An IEP for astudenwhoisanEL dent i fies the studentds unique cu
and how those needs are relaiethe IEP.The following questions may guide the AR@®en making special
consideratioato determing h e s tneedsegatdidgEL.:
1 What is the relationspiof language needs to the IEP?
1 What | anguage will be uxed for this studentoods
1 Are measurablannual goals appropriate to the student's level of linguistic development and proficiency
in that language?
1 How can the IEP ensure meaningful access to the general education curriculum through alternative
language services and special education services?
How can the IEP provide cultural relevance in the curricular framework?
What language or mode of communication will be used to address the parents/family?
How do resources of the school need to be configured to suppsttittesd s f i r st amal se
needs?
1 What accommodations are needed for instruction and testing?

= =4 =4

Does the child have limited English proficiency?

|:| Yes |:| Mo

If Yes, what is the relationship of language needs to the IEP?

Blind or Visually Impaired

For a student who is blinar visually impaired, the ARC considers the need for Braille instruction. The ARC
assumes that the student will receive instruction in Braille unless appropriate assessments support that Braill
notan appropriate learning medium for the studew or in the future. The Learning Media Assessment and
Eye Medical Statement provide critical informat@moutt he st udent 6s current and
instruction

General Guiding Questions
The following questions may guide the ARMen making speciaonsideratioato determinghestudend s
needs for blind or visually impaired supports.

9 Isinstruction in Braille needed?
o Mark YES if instruction in Braille imieeded for reading or writing.
Examples:
A functional Braille
A preBraille readiness
A literary Braille
A Nemeth Braille
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A music Braille
o Mark NO if the student is a print reader with a stable eyeition based on the FV/LMA and eye
medical satement.
o Mark NO if a student communicates solely through objegtsbolsor pictures.
9 Is the usef Braille needed?
o Mark YES if the student is receiving instruction in Braille or if the student is proficigheumse of
Braille.
Mark YES if the student uses Braille as a secondary media.
Mark NO if the student communicates solely through objsgtabolsor pictures.
o Mark NO if the student is a print reader with a stable eye condition baskd BNALMA and eye
medical satement.
T Wi | | Braill e bemadbobcomniunicatenyt 6s pri mary
o Mark YES if the student will use Braille for &g and writing.
o Mark NO if Braille is a secondary literary meda.
o Mark NO if print is the primary medm for literary communication.
o Mark NO if objects, symbols guictures are the primary meui for literary communication.
1 Does the student ne@ustruction in orientation and mobility?
1 What accommodations are necessary for instruction and testing?

O O

Is the child blind or visually impaired?

L] ves[ ] No

If Yes, the IEF Team must consider:

* |s instruction in Braille needed?

[ ves[ ] no

* |s use of Braille needed?

DYEEI:‘ No

« Will Braille be the student’s primary mode of communication?

DYEED No

(See evaluation data for supporting evidence.)

For Math & Science, student will need: (Flease check oneg)

[ ] Unifed English Braille (UEB) only
|:| Unified English Braille {UEB) wiNemeth Code

Communication

For studentsvith communicatiomeedsthe ARC addressethes t u d langua@emdcommunicatiommeedsn
theareasof stuttering,impairedarticulation,languagempairmentyvoiceimpairment,delayedacquisitionof
languageor anabsenc®f language.

General Guiding Questions
The following questions may guide the ARC wheakingspecial consideratiaio determing he st uden
communication needs

What communicative demands does the student have?

Does thestudenthave the skills and strategies necessary to meet communicative demands?
What accommodations are necessary for instm@nd testing?

Does the student have speech sound production errors?

Does the student have language deficits?

Does the student have pragmatic deficits?

= =4 =4 -8 8 1
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T

Does the student require assistive devicestisthe development and use of meaningful language
mode of communicatioar a combination theredf

Does the child have communication needs?

|:| Yes |:| MNo

If Yes, specify below:
D See Present Levels for Communication Status
[ other (Specify):

Deaf or Hard of Hearing
Forastudentwhois Deafor Hard of Hearing,considerthestudend Enguageandcommunicatiomeedsand
opportunitiedor directcommunicatiorwith peersandadultsin thestudend Enguageandcommunication

mode.

General Guiding Questions
The following questions may guide the ARMen making special consideratsdn determing he st uden

needs regardindeaf or hard of hearingupports

)l
)l
)l
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Does he student use American Sign Language?

What mode of communication does the student use?

Is an interpreteneeded for the student to participate in and benefit from classroom instruction or
interaction withpeers and adults

Does the student requiassistive devices to facilitate the development and use of meaningful language
and communication?

Are there opportunities for the student to participate in lio@mmunication with peers and adalts

What opportunities exist for direct instruction (withaumtinterpretgr i n t he st achedat 0 S
of communication?

Does the student use or need to learn to use assistive technology to help in developing social skills?
What accommodations are necessary for instruction and testing?

Is the child deaf or hard of hearing?

D Yes D Mo

If Yes, the IEP Team must consider:

+ The child's language and communication needs; Describe:

[ ] see Prasent Levals for Communication Status and Functional Hearing, Listening
and Communication Assessment

[ other (Specify):

» Opportunities for direct communications with peers and professional personnel in the
child's language and communication mode, academic level and full range of needs;
Describe:

+ Any necessary opportunities for direct instruction in the child's language and
communication mode. Describe:
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Assistive Technology

For studentsvho needassistiveechnologythe ARC mustdeterminghetype(s)of device(s)and, if applicable,
theamountof servicesneededThis question applies to students wathy category ofdisability. The ARC
documentshe neededassistivaechnologyin the IEP andindicatesthetypeinthefi St at & me n t
Devi ces/sBoianvi ce s O

General Guiding Questions
The following questions may guide the ARC when making special considerttideterminehe need for
assistive technology

1 What can the student do now with and without assistive technology?

1 Does the student requiessistive technology to access the general curriculum or to participate in
nonacademic and extracurricular activities?

1 Does the student requiassistive technology to benefit from educational/printed materials?

1 Does the student requiassistive technology to access auditory information?

1 Does thestudent requir@ssistive technologfpr written communication/computer agss?

1 Does the student requiessistive technology for augmentatos@mmunication?

1 Does the student requiassistive techrlogy to participate intateand districtwide testing?

1 Will the student, stafforbotheed training to facilitate the s

1 How can assistive technology be integratéadan t h e psgramdaerass setngs such as work

placements and homework?

Are assistive technology devices and services necessary in order to implement the child's
IEF?

|:| fes |:| Mo

If Yes, include appropriate devices in the Statement of Devices/Services below.

Applies to all considerations forspecial factors

Statement of Devices/Services: If the ARC answers Yes to any of the guestions above,
include a statement of services and or devices to be provided to address the above special
factors.

D See Specially Designed Instruction
D See Supplemental Aids and Services
|:| See Behavior Intervention Plan

|:| Other (Specify):
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Measurable Annual Goals
707KAR 1:32085 (7)(b)(1-2), 34 CFR300.320(a)(2)(4)
707KAR 1:32085 (7)(b), 34 CFR300.320(a)(2)(i)(B)

Measurable aanual goalsare statements of anticipated results to be achieved in a calendar year or less as
determined # the ARC.Measurableannual goals areNOT written to restate the content standards, but
should specify skills for the student to acquioe strategieghat will promote accessing the general
curriculum and aid the student irmeeting achievement standards

The IEP is notintended torefleceth st udent 6 s @&he tEP sheuld pranieldearming skillsthe
studenneedto developwhich will advance greater mastery and understanding of the general curriculum
content and build student independenc

Measurable mnualgoals aralirectly relatedt o t h e neetlstbdsedonh tdiesability and pertain to needs
described in th@resent Levels Measurable annuabgls are focused on bridging the gap from where the
student isl§aseling to where thestudent needs to bgdal) and address both academic and functional skills.

Copying and pasting a standard from the KASor the KYECSi nt o a studentds | EP v
components of the goal wilhot suffice as a measurable annual goal.

Steps br Writing Standards BasedVieasurable Annual Goals
1. Identify baseline data for areas of need in the Present Levels.

2. Prioritize the skill area(s)hat will have the mogtowerfulimpact on accelerating student performance
from currentinstructional levetoward the identified gradend agdevel standardsThe number of
measurablea n n u a | goal s is influenced by thHyprevieusu d e n
progress datd_evels of modeling, guidepracticeand generalization instruction shouwalldl be
considered when developimgeasurabl@nnual goalsARCs have a dual responsibility to address
access to and progress in the general curriculunicaresnediate skills that are below grade level.

1 What skill area(s) does the student need to improwaecess and progress in the general
curriculum?

1 What skill area(s) warrant remediation to advance the student towardogragielevel
standards as well as promote access and progress in the general curriculum?

1 What other factors influence the priordtron ofmeasurabl@annual goals, such as the number

of years left in scho@l

Whatbehavior is mostmodifiable?

What are parent argtudent interests, such as toileting skills or leisutevities which have a

positive impact on the family?

= =4
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3. Write measurable annual goals to addréss prioritizedskill area(s) Include the following components
in each goal:

T
T
T

= =4

AudienceSt at e t he studentds name.
Behavior What observable (see, hear, count) actidll the student perforf

CircumstanceDescribe the instictional materials/circumstances used to teachmeasurthe
stated behavior

Degree/CriterionHow well must the student perform the skill?
Evaluation/Method of Measuremeriow will the implementer measuséudent progress?
Determinethetool/resource/assessment usetheasure student progress

Frequency of data collectieow frequently will data be collectddaily, weekly, twice a
month, monthly?

AudienceT student name

Audience

Behavior Circumstance Degree/Criterion | Evaluation/Melhod | Frequency of

of Measurement data collection

Mary

Behavior - an explicit statemerof what the student will ddDbservable behavior can be measurednsheard,
countedor timed.Examples:

=4 =4 =4 -8 -8 -1

will read

will pronounce
will write

will gaze

will read orally
will orally define

Audience

Behavior Circumstance | Degree/Criterion | Evaluation/Method | Frequency of
of Measurement data collection

Mary

will orally
define

SeeAppendix Afor examples of measurable verbs
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Circumstancei a description of thenstructional material®r instructional circumstanceassed to ¢achand
eventually assess/measure the stated beh&@ircumstance is what is used to stimulate the taught behavior
(cue, prompt, direction, situation). Examples:
when engaged ipeer interaction in a nestructured settinguring a 15minute period
whenengagedn a nonpreferred activityfor 5 minutes
whenpresented with 10 twdigit division problems
given 20 contentrelated vocabulary words

given 10sightwords

when presented with 2 objects
when given a picture prompt
when given a physical prompt
during hallway transitions
during free choice center time

=4 =4 =4 -8_9_9_9_°5_2°_-2

Audience

Behavior

Circumstance

Degree/Criterion

Evaluation/Method
of Measurement

Frequency of
data collection

Mary

will orally
define

when given 20
contentrelated

vocabulary words

Degree/Criterion1 a description of the expected minimum level of success within 12 months and how
consistently the student must perform this skill. Examples:
92% accuracyor 3 consecutive opportunities

l

9 18/20 correct ford consecutivgprobes
91 4/5opportunities for a &veek period
9 score of a 3 on a 5 point rubric for 4 written assignments
Audience | Behavior Circumstance | Degree/Criterion | Evaluation/Method | Frequency of
of Measurement data collection
Mary will orally when given 20 | 18/20 words
define contentrelated | correctly for 4
vocabulary consecutive
words probes

Evaluation/Method of Measurement- howthe implementer measures the student progress toward reaching

eachmeasurable annugbal. Examples:

9 scoring rubric
9 checklist
9 oral readingluency probes
1 frequency count
Audience | Behavior Circumstance | Degree/Criterion | Evaluation/Method | Frequency of
of Measurement data collection
Mary will orally when given 20 | 18/20words checklist
define content related | correcty for 4
vocabulary consecutive
words probes
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Frequency of Data Collection how often the implementer will collect data on the measurable annual goal
(daily, weekly, monthly). Examples:

1 as measuretivice weekly

1 as measuredeekly

1 as measured daily

i1 as measured Wmonthly

A datacollectionschedule that measures effectiveness of services and instructional msihetgsmined most
efficiently when progress is measured frequently (daily, weekly, once every two weeks).

Audience | Behavior Circumstance | Degree/Criterion | Evaluation/Method | Frequency of
of Measurement data collection
Mary will orally when given 20 | 18/20 words checklist weekly
define content related | correctly for 4
vocabulary consecutive
words probes

When given 20 content related vocabulary wokdiary will orally define 18/20 words correctlfor 4
(Circumstancg (Audiencg¢  (Behavio) (Degree/Criterion)

consecutive probess measured hyeeklychecklist
(Frequency) (Evaluation)

Given these CIRCUMSTANCES (Ghe STUDENT (A) will perform this BEHAVIOR (B) to this DEGREE
(D) as measured by this FREQUENCY (F) and method of MEASUREMENT (E).

SeeAppendix C
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Method(s) of Measurement
707KAR 1:32085(13)(a), 34 CFR300.320(a)(3)(i)

Evaluation/Method of Measurementis howtheimplementemeasureshe studentprogressowardeach
measurable annugbal. The selectednethodof measurementeed to be practicalandyield informationthat
canbeeasilyanalyzed.

Fourgeneral methods of measurarhased for Progress Monitorirage:

9 CurriculumBased Measurement
9 direct neasures

9 indirect neasures

9 authentic asessment

When documenting Method of Measurement on the IEP, the general method of measurement (clnasedum
measurement, direct measure, indirect measure or authestissmentandthe specifidool(s), as reflected in
the following lists should be included-or example, a documented method of measurement migin®el
Reading Fluency Probe, which is a CurriculBased Measurement

Curriculum -BasedMeasurement(CBM) is an approachusing probeso measue the growth of student
proficiency.Probes are brief time samples made up of academic skills teda the general curriculun@BM
is standardized to provide valid and reliable indications of student progressplesof CBM:
1 oralreadingfluencyprobei measurementafhe student déds rate, accurac
T mathcomputationprobe - measurement of math computation skifiscuracy toward completion of
addition,subtractionmultiplication; anddivision of whole numbersfractionsanddecimals)
T mathconceptsandapplicationsprobe - measurement of math reasoning sKillscuracy toward
performance oplacevalue,time, money,charts,graphsandproblemsolving)

Direct Measuresinvolve directobservatiorof performancendrepeatedecordingsf studentresponse
(Student must be presentxamplesof Direct Measures:
1 frequencycount/eentrecording- numberof timesabehavioroccursduringa specific,consistentime
period
1 time sampling/ntervalrecording- numberof intervalsin which abehavioroccurs
T durationrecording- measuremertdf how longthe behavioroccursbetweeninitiation of responseand
conclusion
T latencyrecording- measuremerdf time betweera promptandstartof thetask
T scatterplot- achartused to determine patternstafgetedbehavio(s) related toa specific class or
school activiy across time For example, achedulanay bedividedinto 15minute incrementduringa
two-weekperiod for charting occurrence tbfe target behavior
1 ABC recording énalysis)- antecedent, behaviorprsequence
1 anecdotalecording- narrative recording of events occurringidg a specific time or settingt must be
paired with another Method of Measurement
1 checklig - a listof specific behaviorssed to measure consistency and completeness in carrying out a
task(can be observeandtherefore isa drect measure)
1 runningrecord- tool used to measure oral reading decoding skills
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Indirect Measuresinvolve usingscoringcriteriato reviewstudentgperformancevithout observing the student
during the performanc&xamplesof IndirectMeasures:
T rubrici a scoring guide that describes performance on a scale from desired performance to undesired
performance It usesboth qualitative and quantitative descriptipgeisher analytically by assessing

components of afinishedprodecr hol i stically by assessing st
T goal attainmentcalingi a scoring guide to rate student performance on a pointfsoaideast to most
favorable

1 teacheinterview- summary oteacher input towarstudent performance on a given behavior in a
structured formato be included with additional methods of measurement

T checklist- list of specific behaviors used to measure consistency and completeness in carrying out a ta
(can be applied to permanent product such as work sgipdeeforeit is an Indirect Measure)

T scoring giide (oint value to determine percent correct fronested responses and short answers)

1 permanent pduct- actual products of a targetskill/behavior point value to determine percent
correct within selected responses and short answers)

1 teacheimmade éstsi tests and other measures that are planneelddsd, written or otherwise prepared
by teachers for useith particular groups of students

1 student selmonitoringi documents student behavior through-sefiorting

Authentic Assessmentneasuress t u d gerfarntaiscen tasksandsituationsthatresembleaeatlife tasks
and situationsThese must be paired with another method of measuremeriExamplesof Authentic
Assessment
T studentmterview/conferendestudent input on his/her performance toward a targeted skill/behavior
1 oralinterviewia structured format through devel opment
of skills andto identify misconceptions
T portfolio i documentatiomf studenperformance through a collection of work samples demonstrating
specific atcomes
1 work samples evidence of student performanthrough actual student wonkriting entries math
computations, projectsaudio reordings of student reading, respongeguestions)
1 annotationi a statement included within a student work sartipdé indicates studeperformance
toward a targeted skill
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Benchmarks/ShortTerm Instructional Objectives
707KAR 1:32085(7)(c) 34 CFR300.320(a)(2)(ii)

Federaland Kentuckyegulations require benchmarks or skterim objectives for students with disabilities
participating n the Alternate Assessmagmbgram, whichis aligned to alternate achievement stand@4<€FR
300.320(a)(2)(ii) District policies and procedurg@sovide guidance regarding the selection of benchmarks or
shortterm objectives.

Benchmarksare increments of learning which demonstrate progress towandeifsurablannual goal.
Short-Term Objectives are intermediatsteps, whictbreakmeasurabl@annual goals into discrete, measurable
skill componentsLike ameasurabl@nnual goal, a sheterm objective consists gfx components:

Audience

Behavior

Circumstance

Degree/Criterion

Evaluation/Method of Measurement

Frequencyof data collection

= =4 =4 -8 8 9

Benchmarks/shorterm objectives must relate directly to theasurabl@nnual goal and provide a means of
measuring progress toward the gdmwever, they do not account for every skill or increment of instruction
associated with theeasurablannual goal. Th®econstructed Standardee helpful documents to assist ARCs

in breaking down aneasurabl@annual goal into discrete skills that will help a stud®ake progress toward
achieving thaneasurabl@nnual goal (task analysis). For some functional goals, other tools may assist in task
analysis, such as commercially available or teadegeloped scope and sequence charts or assessments.

The Number of Benchmarks or Short-Term Objectives

The ARC is not required to develop a specific numbehofttermobjectives or benchmarks fonaeasurable
annualgoal. The number is based on the needs of thergtade the instructional godenchmarks/shoittierm
objectives must relate directly to threeasurabl@nnual goal and provide a means of measuring progress toward
the goal

The number of objectives or benchmar ks i stediomf | ue
previaus progress dat&tudents needinigtenselevels of modehg, guided practicand generalization
instruction may require lengthier periods of time within an objective or benchmark

Construction of Benchmarks or Shet-Term Objectives

Benchmark®r shortterm objectives may be constructed in different ways:

subcomponents of the whole

discrete skills within the whole

gradual increase in the level of masterycompetenceifcreasing the difficulty of the materjal
gradual increase ithe complexityof circumstancedtructure of the setting where the student
demonstrates the skdk fading of review prior to demonstration of the kill

1 gradual decrease in suppoftading prompts from full physicéb partial physicato verbalto visual)

= =4 -4 A
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Postsecondary Transition
707 KAR 1:32087, 34 CFR 300.320 (b)

Transition services amefined as a coordinated set of activities that are updated anAunaljransition

planning process is student centered, student driven and embedded throughout the IEP process.yntkentuck
process of planning pascondary transition services begivigen the student is in the 8th grade or age 14,
whichever occurs firsiThe student is invited to each ARC meeting where transgovices are to be

discussed.

Coordinated transition activities:

T
T
)l
)l
)l

are results oriented

focus on | mpr cavademg and furectiosat auhceeement® s

facilitate the studefts mov e ment f rsecondasy schaml@adtivittso p o st

are based on the results of ampropriate transition assessments

consider the studentds needs, strengths, pref

Transition Assessments
The first stegdor IEP development for students age 14 or older begins with transition assessment

The

transition assessments must be age appropria

chronological age rather than ééspmental age.

Assessments may include:

1 Individual Learning PlaiflLP) careerassessments
1 behavioral assessment information

1 aptitude tests

9 interest and work values inventories

1 intelligence tests and achievement tests
1 personality or preference tests

1 carer maturity or readiness tests

1 selfdetermination assessments

1 work-related temperament scales

1 transition planning inventories

1 learning style inventories

1 student/parent surveys or interviews

1 vocational assessment

i student portfolio

9 career aptitude

The ARC utilizes information collected from transition assessments to develop the present level areas,
postsecondary goals, measureable annual goals, SDI and SAS. The ARC documents the discussion of
transition assessments in the Conference Summary.
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Transition Service Needs
For students in the 8th grade or age 14 and older, ayeaticourse of studglignedwith the stu@ nt 6 s

ILP,i s devel oped to indicate courses to be taken
exiting high school. The mufirear course of study is needed to assist the student in reaching postsecondal
goals.The ARC documents the discussionlemultty e ar cour se of study al i ¢

in the Conference Summary.

By t he s'tbithbayrotyoungerlif@ppropriai@ statement of needénsitionservices that
includes strategies/activities to assist the student to dbiapostsecondary gaaks documented in the
present levaof the IEP. Transition needs include the following areas:

instruction

related service

community experience

development of employment

postschool adult living objectives

acquisition of dailyliving skills, if appropriate

provision of a functional vocational evaluation, if appropriate

= =42 =4 -8 -4 _-9_-9

Postsecondary Goals
By t he s'tbithbayrotydusgerlifGappropriate, measie postsecondary goals are developed
The postsecondary godigns totransition assessmerdasn d must i nclude the stu
education/training, employmeand if appropride, independent living skillf2ostsecondary goals must be
measurable and intended to occur after graduation.

Template foPostsecondary Goal for Eduicet/ Training and Employment
After graduation 6s goal is to

Student Mime Education/training behavior Specific enployment behawor

Template for PostsecondaBpal for Independent Living
After high school, 0s goal is to

Student Name Independent living behaviérwhere & how

Examples for Training/Education and Employment
1. After graduation, Johndés goal is to enroll
able to work in the field of medical technology as a lab technician.

2. After graduation, Jodi 6s g o abletdworkas @cashieat ol |
the local hardware store

3. After graduation, Johndéds goal ias a cirassemblg e i v
technician a the local manufacturing plant

Examples for Independent Living
1.Uponcompleton of high school, Kevindés goal is to
day, including dressing, making his bed, making his lunch and accessing transportation.

2. After high school, Martyds goafunctionalatdo r ec e
occupational preparation from Vocational Rehabilitation to be able to work in supported employment
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Transition Services and Agency Responsible

By t he s'tbithayrotyéusger]liBappropriate, the ARC documents the transition services needed by
the student to reasonably enable the studemtaich postsecondary goal$ie ARC discusses and documents,
whether the student needs transition services and activitiesi¢insty, related services, community
experiencesas part of the IERp preparehe studentdr adulthood.

If an outside agency is frovidepostsecondary services, that agency is invited tAR@ meetingThe ARC
must obtairsigned conseritom the paent or emancipated youBRRIORto inviting the outside agency. If the
ARC determines it is not necessary to invite an outside agency, the ARC documents the decision in the
Conference Summary.

Transition Service Examples:

Transition Services and Agency Rsponsible(By age 16 or youngerif appropriateand thereafter)

Transition Service Agency Responsible

multi-year course of study as outlined in ILP high schoolAistrict

opportunity to attend transition fair or career fair ¢ high schoolMistrict

school or in theommunity

information about supported employment agencig high schooldistrict

and services

opportunities to practice completing job applicatiq high school/dstrict

and interviewing skills

Vocational Rehabilitation will determirdigibility Vocational Rehabilitation

for Office of VocationalRehabilitationservices.

Measurable Annual Goals Related to Transition Service Needs
By t he s'tbithbayrotyéusgerliBappropriate, the ARC must determine howrteasurabl@annual
goal (s) relate to the student 6s t measwabl@nnualrgoakther v i
goal must addredsoth educationfrainingand employment. If the IEP includes more than eneasurable
annual goaleducationfraining must be addressed in one or more ofrteasurabl@annual goalsind
employment must be addressed in one or more afngesurablannual goals.

1 Education/Trainingrequired)

1 Employment (equired)

1 Independent Living (if applicable)

For the IEP to be in effect by the child's 16th birthday and thereafter:
This annual goal will reasonably enable the student to meet the student's postsecondary goal in the area(s) of:

[ Education/training [[] Employment [[] Independent living

Whendeveloping the IEP, the ARC should discuss the anticipated date of graduation or aging out and docum
the discussion in the conference summary.
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Age of Majority
707 KAR 1:320 §5(14)34 CFR 300.320(c)

At least one year prior to the student reaching the age of majority, the IEP includes a statement that the stud
and parentha&v been i nf or me dwillttransfer ® the siludemih Kestucky, thee hge sf majority
is 18years of age

Example of statement

One year before the student reaches age 18, thePagsBaid
the Individuals with Disabilities Education Act, if any, that will transfereaching the age of majoritpate student was first
informed of the transfer of rights:

Reporting Progress
707KAR 1:32085(13)b), 34 CFR300.320(a)(3)i)

The ARC mustdeterminevhenperiodicprogresgeportswill be providedto the parents.

Reporting Progress
[] Concurrenwith theissuancef ReportCards

[] Other:Specify:

Specially Designed Instruction
707KAR 1:00281(58) 34 CFR300.39(b)(3)
707KAR 1:32085(8), 34 CFR300.320(a})

Specially Designed Instruction(SDI) in its simplestform is fiwhat the teacherdoes to instruct,assesand
re-teachthe student The SDI describesvhattheteacheidoesto adaptthe contentthe methodologyor the
deliveryof instructionto address the unique needs of a student with a disalitnsure access to the general
curriculum

Specially designed instructiost
1 necessanyfor the student to make progress towardrtfeasurabl@annual goal, rather than merely

beneficial

1 planned, designed and initially delivered bgpeecial education teacheor a speechlanguage
therapistonly ifthestudent s cat egory o¢éh/ladguesgabi | ity 1 s spee

1 required to alegree orintensity not available for all students

1 instruction required for the student tearn touse an assistive technology devicgterial strategy or
service

Specially Designed Instruction Examples:

time delaystrategies

modeling how to respond to visual prompts
direct Braille code instruction

pre-teaching critical information and vocabulary
instruction in social skills strategies

For additional examples, see i and Lesson Plan Development Handbook
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SDImust be provided by a teacher who is certified in special educatiganeral education teacher, who is not
appropriately certified in special educatiomystnot be the sole implementer of SDA general education
teacher mayork with a special education teacher to implen&bt with students for whom they share
respansibility.

In a cotaught setting, the special education teacher must take the partnership lead in the planning, designing
initial delivery and monitoring of the SDI outl:|
SDI after initialdelivery by the special education teacher. The general educatioretaaaly replicate and

extend SDLo provide for generalization of targetskills and behaviors in the general education environment.

Paraprofessionals an®t able to provide SDI, as they are not certified teachers. Paraprofessionals serve an
important supportive rojas they act under the direct guidance and supervision of a special education teacher
Adequate training must be providedp@araprofessional®r functions expected in the supportive role (review

or reinforcement of skills or concepts). Routine monitoring of student performance by a special education
teacher must occur to ensure student progress toneadurabl@annual goal(s) is maximized durisgpportive
activities conducted by pargorofessional

Supplementary Aids and Services
707KAR 1:00281(61) 34 CFR300.42
707KAR 1:32085(8), 34 CFR300.320(a)(2)(4)

Supplementary Aids and Service$SAS)is fiwhat the studentneed® to learn.SAS includes strategies, aids,
servicesand other supports provided in theneraleducation environmermtr other educatiaal settings to gain
access to the general curriculumsjndicated by student performance dathe decisions for SAS are supported
by student performance data and are basefuaienineeds related to the disability in order to make progress
towardmeasurabl@nnual goalsGiven the adverse effectstudent with a disability requires SABhis section

may not be leftblanki None neededod is not an acceptable resp

Supplementary Ads and Services areeded
1 for the studento advanceappropriatelytowardattainingmeasurabl@nnualgoal(s)
9 for the studento beinvolvedandmakeprogressn thegenerakurriculum
9 for the studento participatein extracurriculamndothernonacademiactivities
1 for the studento be educatedindparticipatewith otherstudentswvith andwithout disabilities

See examples on next page
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visualprompts

previewingquestions

advancearganizers

listeningguides

largeprint materials

Braille

reader

scribe

manipulatives

extendedimed double time or time and a half
interpreter

reinforcementind behavior modification strategies
paraphrasing

calculator

useof technology

scaffolding

E R N T I I I B B B |

For additional examples, see il and Lesson Plan Development Handbook

Examples of SASto be providedto the studentor on behalfof the studentmay include:

AssessmenfAccommodations
703 KAR 5:070707 KAR 1:3205(10), 34 CFR 300.320(a)(6)

The ARC mayidentify assessmertccommodationfor the studento participatein staterequired assessments,
districtwide assessments and classromssessmestif theyareusedconsistentlyasapartofthest udent 6 s

routine instruction.

Decisionsconcerninghe useof assessmemtccommodatiomaresupportedy student performance data

documentedn the |IEP:
1 Present_evebk

o acomparison of the studentdés performance usi
accommodatiofStudent answers 10 out of 15 questions correctly on dexeétext with a reader
Studentthenanswers 2 out of 15 questions correctly without a reader on & lgraleext)

1 Measurablédnnual Goals

0 ameasurablannual goal to support the accommodaiegoal in the area akadng if the student

has a reader)
1 Specially Designed Instruction

o SDIto suppet the accommodationr{struction in how to use a reagdarstruction in reading

decoding
1 Supplementary Aids and Services
0 SASto supmrt theaccommodation (reader)

Accommodations shall be individualized and specifically designed to aid the student as the studgtitdaarn
faded or reduceds the student gains/demonstrates incredskdusd greater independencd&ccommodations

arer el ated to the individual student 6s

needs and
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Accommodationgrea part of the studentodés regul ar ionlgforr uct
the purpose of staterequiredassessmenGeneral Conditions for Using Accommodations

The ARCdeterming which accommodations, if any, are necessary to provide individualized support to student
based on curresupporting data/evidencéhe ARCdeterminsif the accommodations arefeftiveand how

to fade the accommodations as appropriate.

1 Accommodations for many students may be considered transitional strategnessihd faded as the
student gains the skills necessary for an independent level of academic performance.
Accommodabnsdo notimpact the content validity being measured.
Accommodationsreageappropriate and clearly described.

Accommodationsrefor the purpose of the student accessing the general education curriculum.

Accommodations allow students to demonstvétat they know ath are able to do

Accommodationgrebased on the individual needs of the studewit on a disability category

Accommodations do not substitute for highality instructional practices.

Evaluation infornationandongoing progress dasapport the need for accommodations in the specified

area of need.

1 Accommodationsrepart of the student 6s aremgpoiritrodgced nst r u
immediately prior to the statequired assessments.

1 The use of technology the first accommaation considered before adult accommodation (reader,
scribe)if feasible.

E I

Conditions for Specific Accommodatians

There are a variety of accommodations that may be appropriately used for students with disabilibestate
required assessments, digtwide assessments and classromssessmegtExamples

useof assistive technology

manipulatives

reader

scribe

calculator > o 2

Accommodations for Administration of State Assessments and Assessments in the

paraphrasing Classroom

extendedime | ARC determined no accommodations neaded
rel nforcemenand behaV|0r mOd |flcat|0nS S'tra'tegleS In order to justify appropriateness of accommodations for any state mandated tests, the
interpreterfor StUdenthhO are deaf or hard Of heariﬁgng accommodations must be used consistently as part of routine instruction and

I

sroom assessment as well as meet all additional requirements established by the
Inclusion of Special Populations in the State-Required Assessment and Accountability
Programs, 703 KAR 5:070 document.

= =4 -8 -8 _49_9_95_°_-2

NOTE: The Kenfucky Administrative Reguiations regarding accommodations on state tesfing
dictate whether a student may use a particular accommodation during the administration of
state tests. Any IEP test accommodation that the regulations determine will invalidate a
particular test or type of fest shall not be utilized in administration of such tests fo the studenf.

[ Readers [ scrives
[l Paraphrasing
D Reinforcement and behavior modific ation strategies

] Manipulatives [ use of Technology
LI Braile ] interpreters
[ Extended time [ calculator

D Time and a Half

] Double Time

|:| Other, specify:
|
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Alternate Assessment

The ARC determines annually if the student meets all criteria for eligibilitthéohklternate Assessmentising
theKentuckyAlternate Assessment Participation Guideliriése discussion is documented in the Conference
Summaryand the decisiois documented in the IEP

The ARC must detenine if the studenmeets requiremes for Performanc®imension A or Dimension BA
communication plan is documented for students deterngigithle for Performancéimension B.

Dimension A means:
1 The student uses verbal or written words, sig@naille or languagédased augmentative systems to
request, initiate and respond to questions, describe things or events and express refusal
OR
1 The student uses intentional communication, but not at a symbolic languagé hevélident uses
understandable communication through such modes as gestun@gspiobjects/textures, paimg, to
clearly express a variety of intentions.

Dimension B means
1 The student communicates primarily through cries, facial expressmthange in muscle tone, but
doesnat cleaty use objects/textures, regularized gestures, picturggns to communicat®
1 The dudent alerts to sensory input from another person (auditory, visual, touch, movemeatjuires
actual physical assistanteefollow simple directionsor t he studentds respon:¢
(sound/voice, sight/gesture, touch, movemsmiell) is unclear.

Dimension B students essentially make up 1% of the totadfi$tudents who meet requirements for the
alternate assessmemhe Communication Plais embeddethroughout the IEPRresent Levelsneasurable
annual galsand SDI/SAS.

Procedures for the Inclusion of Special Populations in &Ratpiired Assessmemé Accountability Programs
(see703 KAR 5:070 wererevised and approved in February 20IHeregulation and traininghaterialsare
postedorK DE6s website

Alternate Assessment Participation idelines
Student has been determined eligible for participation in the Alternate

Assessment Program. Complete the Alternate Assessment Participation
Guidelines section if selecting this check box.

If determined eligible for the Alternate Assessment the ARC must also determine if the student
is Dimension A or Dimension B

|:| Dimension A
|:| Dimension B

Indicate all available accommodations to be used as part of the student’s daily learning
strategies:
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Program Modifications and Supports for SchoolPersonnel
707KAR 1:32085(8), 34 CFR300.320(a)(4)

The ARC identifies ppgrammodificationsandsupportsfor schoolpersonnethat areto be preided on behalf
of a student to

1 advance appropriately toward attaining theasurabl@nnual goals

1 be involved and progress in the general curriculum

1 participate inextracurriculaand other nonacademactivities and

1 be educated and participate with other students with and without disabilities

Program Modinfcil ualtei am®e use of school time and use
environment to addr ess tiankdeinv ibdyu aple rhseoanintehl nteoe dnsi,n i
support needed for things such as toileting, fee

Support for smay oilnwceelrwseonsnedci ali zed training for
student ,buisnclrudvienrgs, paraprofessionals, gener al a
providers and cafeteria workers.

Teacher consultation is a suppfant school personneConsultation occurs when a special education teacher or
related service proder meet on aegularly scheduledasis with a general education teacher regarding
instructional needs (academic or behavioral) of a student with anGBRsultation is provided to coordinate

and plan supposto extendSDI into the general educationtiag. Thistypically happens as the student is
working toward generalization ofieasurable annugbals across settings.

When a student is maintaining expected progress with the appropriate supports in the general education sett
the ARC should devep and implement a plan for promoting student independence and the fading ofsupport
and servicesThis plan may include consultatiowith apossible release from special educatsthe goal.

When the ARC determines consultatierappropriateconsultation is documented and described in the
Program Modifications an8upports for School Personnel section of the IEP. Consultation is not included in
the Special Education Services section of the &Rce sudents with IEPs requir@DI to meet eljibility

guidelines under IDEAconsultation canonly be provided with SDI. It cannotbe the serviceon the IEP.
Accommodations and SASrNeOTpr ogram modi fi cations or supports

| f the ARC deter mines swp parotgsy afmo rmosdd Hd aclatp eornso rar
documents that none are needed at this ti me.

See examples on next page.
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Program Modifications/Supports for School Personnel that will be provided:

[] Not needed at this time.

Examples of Program Modifications:
9 privatdsupervised environment for addressing individual health needs (catheterization)

1 schoolstaff will minimize classroondistractions, for example covering distractible items within sight
during whole group instruction

1 adultsupport across all settings (toileting, feeding, dressing, transitions)

Examples of Supports for School Personnel:
9 Teachers and assistants will b&ied on the use of the communication system.
1 School personnel will be oriented to a highly structured behavior support program

1 Consultation between the&ech/Language pathologist and genedaication teacher regarding use of
the communication system once per quarter.

1 The special education teacher will consult on a monthly basis with the social studies and science t
to promote Johndés independent use of graphi

1 School persnnel (classroom teacher, instructional assistant, related services personnel) will be trai
on visual supports.

9 Staff training, including bus staff, on seizure protocol and emergency evacuation
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Least Restrictive Environment
707 KAR 1:35034 CFR 300.114

Least Restrictive Environment(LRE) means; To the maximum extent appropriagtudentsvith disabilities
are educated witktudentavho are nordisabled. Special classes, separate schools or removal frganbel
education environment occurs only if education ingéeeralkeducation environmenyith the use of
supplementary aids and services, cannot be satisfactorily achieved due to the nature and severity of the
di sability.o

The ARCmustconsider theontinuum ofplacement optiont meet the needs sfudentswvith disabilities for
special education and relatservicesThe continuumncludes

1 instruction in thegeneraleducation settingwith coteaching
specialclasses (resourae selfcontained settings
specialschool©
home instruction
Instruction inhospitalginstitutions
0]
Ast udERELsS:O s

1 determinedat leastannualy

1 basedonthet udiERt 0 s

1 asclose as possible to tlset u d lromeO6 s

)l
)l
)l
)l

Unless the IEP of studentwith a disability requires some other arrangementsthéentshall beeducated in

the schoothe studentvould attend if nondisable®istricts shall not move an gre classroom of students to a
school that is not age appropriate, based on administrative convenience such as lack of teaching staff. Doing
this violatesbotht h e | Ddbdai@ that students be edudatean ageappropriate setting and the

requirement that educational decisions for students with disabilities are based on individual student needs.

In selecting th&.RE, considerations given toany potential harmful effects on teudentor on the quality of
serviceA studer shdl not be removedrom an ageappropriategeneral educatiosettingsolely because of
needed modifications in the general curriculdrhe ARCmust alseensurea studem with an IEPparticipates
with nondisabled children inonacademic and extracurricular services and activgidse maximum extent

appropriate to the needs of tsteident

LRE decisions are based on theé u d meeads,ths t u d expettéd outcomes and the educational program.
The ARC discusses placeméat delivery of thelEP serviceslt documents the LRE decisiam four places:

1 IEP LREsection (see examples on next page)

1 IEP Special Education Services and Related Servicdasrse(dee page62 and &)

1 Conference Summary, Placement Options and Decisions section

1 Conference Summary, Consideration of Potential Harmful Effects section
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IEP LRE Section
These samples illustrate options for documenting placement dedrsitesIER

Least Restrictive Environment (LRE) and General Education

Explaintheextent,if any,to whichthe studentwill not participatein generakeducationcontentarea):

T

Examplesof two different formats for writing LRE statement:

Forastudentwho receiveanostcorecontentclassesn generakeducationthe explanatiormay state:
Sarahwill notparticipatein generaleducationfor languagearts. Shewill receivelanguageartsinstructionin the
resourceroom OR

Special Education:Language Arts
General Education: Math, Social Studiesscience, Related Arts

For a student who receives instruction in a content area getieral educatiodlassroonwith coteaching and
SDI in a resource room, the explanation may state:

Josh will receive all core content in theneral educatioglassroonmwith coteaching in language artsie will
also receive language arts instruction in the resource rdoR

Special Education:Language Arts
Co-Teaching: Language Arts
General Education: Math, Social Studies, Science, Related Arts

Forastudentwho receives speech serviaedy, the explanation may state
Bobbywill participatein all generaleducationcore contentclassesHe will beremovedromthegeneral
educatiomon-coreclassedor two periodsa weekto receivespeectservicesin theresourcesetting OR

Special Education:Speech
General Education: All Core Content Classes

For a student wheeceives all educationakervicesn generalkeducatiorclassewith coteaching folLanguage
Arts, the explanation may state
Sandiwill participatein all generaleducationclassesvith coteaching in language arnt©R

Co-Teaching: Language Arts
General Education: Math, Social StudiesScience, Related Arts

For a student whparticipates mostof thedayin the resource settinthe explanation may state
Kris will not participatein the generaleducationcore contentclassef math,reading,scienceandsocialstudies.
Shewill receiveinstructionfor her core contentclassesn theresourcesetting OR

Special Education:All Core Content Classes
General Education: Electives

Forastudentwho participatesn asocialskills program the explanation may state:
Joewill receiveall core contentinstructionwithin thegereral educationenvironmentHe will beremovedrom
thegereral educationenvironmentaily during non-core contentclassedor socialskillsinstruction OR

Special Education:Social Skills Instruction
General Education: All Core Content Classes
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SpecialEducation Services
707KAR 1:32085(12) 34 CFR300.320(a)(7)

SpecialEducation Servicesmeanghe SDI servicesdentifiedthroughthe developmenof the IEP. Upon
completionof the IEP, the ARC determineshefrequencyanddurationof servicesthe serviceproviderandthe
locationin which the serviceswill bedelivered.

NOTE: Teacher onsultation is documented and described in the Supports for School Personnel section of
the IER Consultatiormust not be included in the Special EduaatiServices section of the IEP.

1. ServiceMinutes/Duration: List thenumberof minutestheservicewill beprovidedpersessionn each

ServicePeriod.This is the anticipated amouaittime in termsof minutes,hoursor blocksof time.

1 In aspecialeducation settingdist the numberof minutesa students presentThe specialeducation
teacheis solelyresponsibldor instruction.

1 In acoteachingsetting(general educatiodassroon) list the numberof minutesfor SDI. Service
minutesmaynot bethe entireblock of time scheduledor atotal classperiod.Ratherthe serviceminutes
represent subsebdf time within the classperiodneededo provide SDI to a specificstudentwithin the
largercurricularframeworkplannedfor the entiregeneraleducatiorclassroom

2. ServiceFrequency: Documenthow oftenthe studentwill receivetheservicegperserviceperiod
3. ServicePeriod: ldentify the serviceperiodasdaily, weeklyor monthly.

4. Start Date: List thedate(monthdayyear)the serviceswill begin.

5. End Date: List thedate(month/dayyear)the servicesareanticipatedo end.

6. ServiceProvider: Selectthe positionof eachpersorresponsibldor implementingthe servicedfrom the
serviceproviderdropdownlist.

NOTE: The ceteaching servicédelivery is provided by a general education and special education teacher
in the general education settif@DI isinitially delivered by the special education teachad extended by
the general education teacher

7. Location: Identify thesetting(generalkeducatiorclassroomresource room, separate classwhichthe
service(swill beprovided.Includethe contentclass(ELA, Math) in which the studentwill receiveSDI.
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IEP Special Education Services
These samples illustrate options for documenting special education service decisions.

Anticipated Frequency and Duration Of Service Location
(general
Service Service Service Servi education
Minutes (per Frequency Period ervice classroom,
service (number of times|  (daily, Start End Provider resource
frequency) provided per weekly, | Date Date (by Position) room,
serviceperiod) monthly, separate
annually) class)
60 | minutes | 1 times per| day 9/16/20x | 9/15/26x | special resource
education room for
teacher reading
35 | minutes |1 timesper | day 9/16/20cx | 9/15/26kx | special/ general
general education
Special education setting,co—
. teacher teaching
Education math
20f3
trimesters
(60 day
trimesters)
20 minutes | 4 timesper | week 9/16/20x | 9/15/26x | speciall general
general classroom,
education co-teaching
teacher for ELA
30 | minutes | 2 timesper | week 9/16/20xx | 9/15/2(x | special resource
education room for
teacher social skills
instruction
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Related Services
707KAR 1:00281(51) 34 CFR300.34
707KAR 1:32085(12) 34 CFR300.320(a)(7)

Relatedservicesinclude, butare not limited tptransportatiorand such developmentabrrectiveor supportive
services required to assisstadentwith a disability to benefit from special education. It includes speech
language pathology and audiology services, interpreting services, psychological services, physical and
occupational therapy, recreation including therapeutic recreation, early icetigifi and assessment of
disabilities instudentscounseling services including rehabilitation counselingneation and mobility
servicesand medical services for diagst@ or evaluation purposes. Related servicesraksans school health
services andchool nurse services, social work services in school and parent counseling and training.

Related services may be provided directly tostuelentor on behalf of thestudentWhen deciding the
appropriate service delivery for a student, the ARC musthkne theLRE. The frequency of related services
should be specific enough to communicateuratelyto all team members how services will be delivered, but
should permit flexibility for integration of services across a variety of education settingjseantdd ud e nt 6 s
school day.

Related services may be provided through a team approach. Team members share infstrasggasnd
techniques to assure continuity of services and generalization of the skill by the student. Educational strategi
and inteventions are developed and implemented jointly by the ARC members, including the student when
appropriate.

Related services may vary over time. Student therapy needs may differ in intensity and focus during the
student 6s school igtensity withirmanschootcalentadyeat.THe$edluctuatiams are
reflectedintheEPbased on the i mmedi ate educational needs

For more information se&uidance for the Related Services of Occupational Therapy, Physical Therapy and
Speech/Language Therapy in Kentucky Public Schotsember 2012

The ARC determines and documents the tigejuencyand duration of related services, the service
provideKs) and the location in which the services will be delivered.

1. Type of Service: Identify thetypeof relatedservice It may includespeech/languagberapy, acupational
therapy transportationgcounselingprientationandmobility, psychological services, parent education,
interpreting, physical therapy, recreational therapgitravel training

2. Service Minutes/Duration: List the number o$erviceminutes. The service will be provided per session in
theservice griod.This is the anticipated amouait timein terms ofminutes, hours or blocks of time.

3. ServiceFrequency: Documenthow oftenthe studenwill receivetheservicegerserviceperiod
4. ServicePeriod: Identify theserviceperiodasdaily, weeklyor monthly.

5. Start Date: List thedate(monthdayyear)the serviceswill begin.
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6. End Date: List thedate(monthdayyear)the servicesareanticipatedo end.

7. ServiceProvider: Selectthepositionof eachpersomnresponsibldor implementingthe servicesrom the
serviceproviderdropdownlist.

8. Location: Identify the setting(generaleducatiorclassroomspecialclassroomgcommunity schoolwidg in

whichtheservice(swill beprovided. Related services may be provided in a variety of locations (cafeteria,

playground, special class). When a variety of locations will be utilized, schoolwide may be used as the
location for implementation of related services.

IEP Related Services

These samples illustrate options for documenting related service decisions.

Related Services:
Anticipated Frequency and Duration of Service
Service Service _ Service ( Loczgion_
Type of Minutes (per | Frequency Service . generakeducation
Service servicefrequency | (number of times Period | start Provider classroomreso?rce
; : (daily, End Date (by position) room,separate
proylded perservice weekly, Date das9
period) monthly)
onal general
occupational 30 ; . occupationa education
minutes| 1 timesper | month | 9/16/26x | 9/15/20x )
therapy P therapist environment
speech/
language | 30 |minutes| 1 | timesPerl week | or6r20x | o520 | PEECHLanguage)  resource
therapy therapist room
physical . . physical .
therapy 30 | minutes| 1 timesper week 9/16/20x | 9/15/20kx therapist schoolwide
ranspotation {50 | minutes| 2 | timesper | day | 9/16/20 | 9/15/mxx busdriver bus

Note: The data to suppapecial transportation is documed in theConferenceSummary.
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Extended SchoolYear Services
707 KAR 1:290 Section,®4 CFR300.106

Extended School Yea(ESY) means$SDI and related services that are provided stuaentwith a
disability beyond the normal school year in accordance witk theu d KR dt i@osost to the parents
707 KAR 1:002 Section 1 (26)

ESYi s provided on an individual student basis foc
level on measurable annugbal(s) ESY services are not designed to teach new sialigohelpthe
studentmake aditional progresen measurablannualgoas. ESY i s designed t o mai

present level of performandeSY isnot limited to a paitular category of disability. Alistrict may not
unilaterally limit the type, amount or duration of the services.

Local district procedureprovideguidance for ARG when determiningSY services.

ESY services are provided:

1 beyondthedis r i ct 6 s nor madryearc h ool day, week
1 atno cost to parents
f maccordance with the studentds | EP

Determination of need and level of services is:
1 anARC decision
1 basedon individual need
1 notbased on disability category
T nothone size fits all o

A process for determining the need for ESY services may inaogef the following.
1 IEP implementer(s) collects progress dagfore and after a school ke
1 ARC considers progress data and applies criteria for ESY services
1 If there is a need for ESY, the ARC determiB&Y services for the specifimeasurable annual
goal(s)

See examples on next page.

Page65


http://www.lrc.ky.gov/kar/707/001/290.htm
https://www.gpo.gov/fdsys/pkg/CFR-2007-title34-vol2/xml/CFR-2007-title34-vol2-sec300-106.xml
http://www.lrc.ky.gov/kar/707/001/002.htm

Extended SchoolYear

Are extendedschoolyear servicesrequired for this student?
[] Yes [ ] No [] More DataNeeded
If the ARC determine€£SY servicesareto be provided,describethe serviceandindicateto which

measurabl@nnualgoal or goalstheserviceis related.If the ARC determinesio ESY servicesareto
beprovided,pleasedocumenthereason(sjor this decision.

Examples:
X Yes [ ] No [] More Data Needed
Data indicated Patty regressed on measurable annual goal one and did not recoup skills in a

reasonable time frame. Instruction will be provided to target skills in measurable annual goal or
Conference Summary for a more detailed discussion.

[] Yes X No [] More Data Needed

Analysisof progresdatadoesnot support ESY

[] VYes [] No X More Data Needed

The student was just determined eligible for special education se@ites
The ARC will collectandaralyzeadditionaldatathat will be recorded befornd aftereaksn
instructionto monitorthe need for ESY
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Progress Monitoring
707 KAR 1:320 Section 9 (1)

Initial
Progress #“““00 Present Evaluation

Monitoring Levels

2\__,
Special

Education Special

and Related Factors
Services

\ d

Least Measurable
Restrictive Annual
Environment Goals

J = Spe?ially y!
Designed ™
Instruction

Progress Monitorings theongoingprocess of collecting and analyzing data to determine student progress
toward specific skills or general outconmslined in the measurable annual goadsnakeappropriate
instructional decisions.

Progress Monitoring Systeimcludes he tools and methods used to collect, graph and analyzeadédta
ultimately measure progress to provide evidence of student performance spesédastrabl@ennual goals

Purposes of Progress Monitoring

measureand report progress towanteasurable annugbal’s)

determinghe effectiveness of instructional services

guideinstructional decisions and make adjustméntSDI

determinecurrent level ofacademior behavioperformance

providedata for the reevaluation process

determindf the student continues to meet eligibility for special education AND reBdls

= =4 =8 -8 48 -9

Importance of Baseline Data

Baseline performance describes the studentds cur
words per minute

% correct in 3 out of Frials

# minutes to sustain a behavior

performance level oarubric

level of prompts necessary to initisaebehavior

Too oo oo o o
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The method used to establish baseline performance should be the same method used to monitor progress. F
example, if a running record is used to establish baseline for reading fluency, then a running record would be
used for orgoing progress monitoring.

Current baseline information in the Present Lewactiorshould align to almeasurablannual goalsFor
example, fia goal is written for behavipthe Present Levekhould contain current baseline data on that
specific behaviorMeasurable annugloals should not be written in any area in which current baseline
information is not documented in the Present Level.

Baseline data for an initial IER¥ebased on student performance datagdencebased intervention data and
instructional dataBaselinedata for subsequent IEBsebased on IEP progress monitorihgta If a student
with an IEPtransfers to a schoulith nobaselinedata n t he st ucueenttbdsslindatevallnmeed s
to be collected

Two Measures for Calculating the Baseline

The two measures for calating a baseline score are:
1 Medianis used when probes are collected at a single data collection periotnddssires usel for
new students whtvansferwithoutbaseline datar no previous progress monitoridgta
o To find the median, order the list of numbers andntieidle numberis the median.
o |If there are an even number of scores, calculate the average of the two middle scores.
1 Meanis used when data points can be collected over time. Collectingdiais acros time and
settings is considered best practice.
0 Averageby taking thearithmeticsumof all scores divided by number of scares

Method(s) of Measurement
Evaluation/Method of Measuremeasthow the implementer measures the student progress toward each annual

goal. The selected method of measurement needs to be practical and yield information that can be easily
analyzedSee Method of Measurement section on pa®emore information orach method.

Characteristics of efficient and effective data collection include:

provides date of measurement (month, day and year)

measures the behavior outlined in the annual goal

provides for regular and frequent data collection

uses an equivalent maas each time

allows for analysis of performance over time

requires a short amount of time for recording

involves student in data collectionhen appropriatesél-monitoring).

= =4 -8 48 -4 _-9 -9

Fourgeneral methods of measurement used for Progress Monitoring are:
9 CurriculumBased Measurement
9 Direct Measures
9 Indirect Measures
1 Authentic Assessment (cannot be used in isolation, requires another method of measurement)
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Curriculum -Based Measurement

1 Oral Reading Fluency Probe
1 Math Computation Probe
1 Math Concepts and Afipation

Direct

Frequency Count/Event Recording
Time Sampling/Interval Recording
Duration Recording

Latency Recording

Scatterplot

ABC Recording (analysis)
Anecdotal Recordings

Checklist

Running Record

= = = =) =) = = = =)

Indirect

= = = = = = = =

Rubric

Goal Attainment Scaling
Teachelnterview
Checklist

Scoring Guide
Permanent Product
Teacher Made Tests
Student SeHmonitoring

Authentic Assessment

= 4 4 4 -

Student Interview/Conference
Oral Interview

Portfolio

Work Samples

Annotation

Collecting, Graphing and Interpreting Progress Data to Makelnstructional Decisions

When developing an IEP, the service provider selects Methods of Measuremdavelags specific
measurement tools that align to and can measurenea@surabl@annual goa(see pagd6 for specific
measurement example3he service provider then develops or uses a compgatesrated graph to capture all
progress monitoring data collected from the specific measuremen¥beh reviewing progress, evidence
shouldinclude agraphalongwith the method of measurement tool(s) used to collect the data

A graph should contain:

=A =4 =8 -8 -4 -9

title

baseline

criterion (mneasurabl@annual goal)
aim line(desired rate of progress)
trend line(actual progress data)

data points with dates include month, day, ye&must match the frequency defined in eawasurable

annual goal)

instructional changes documentedtbagraph
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Tools for Interpreting Progress Data

1 trendline andaim line
By drawing the trentine (actual rate of progress) and the aim line (desired rggegfess)the two
can be compared to determine progress.

Using Data Decisios to Report Progress to Parents

To determine the effectiveness3DI, frequent analysis of data is criticihe analysis of data is essential

when reporting progress to parents and must be more than a statement indicating that the student is or is nof
making progress. The analysisouldincludethe studer@ progress in meetintpe measurable annugoal,

including starting and ending data points for that grading period. In addition, any instructional changes that
occurred during that grading period ahé reasonhey occurred should be noted. If any significant decreases

or increases occurred during the gradioeriod, an explanation should be provided.

Examples of progress reporting with analysis of data

Example ofstudentot progressing
John is currentlyiot on target to meet his go#lis data indicated that an instructional change was
needed due to scores dropping from 52% to 456811/25/20xx Repeated Reading was added as a
strategy to teach reading fluenéter three more data patis, Ghoral Reading was added (02/25/2Pxx
as another instructional change was required dueot@s dropping from 50% to 45%ince this
strategy has been implemented,dafcreased to 48% (from 45%)rogress will continue to be
monitored utilizing thé instructional strategy.

Example ofstudentprogressing
At the beginning of the reporting period, Charlie was not making progress toward hi@gd&y. 15,
due to scores of 49%, 48%, 4%¥d 48% pairedreading was added as an instructional stsateg
increase reading fluenc8ince that strategy began, Charlis lracreased his scores to 62%wever,
the two most recent data collection oppaities have shown a decrea$his could be due to Charlie
missing severalays of schoalith the flu. This strategy will continue being implemented and progress
will continue to be monitored.

Example of sstudentmeeting goal
Based on data, Lizzie urrently exceeding her go&he began this progress reporting period
producing /s/ sounds in all positioaswordsat 63%and is how producing them 80% of the time.
Thefocus will now be on generalizing across all academic areas. Progress will continue to be
monitored.

End of IEP Cycle (Annual Review Analysis)

The end othelEP cycle analysis is to be completed once a year when the ARC is reviewing the IEP and
developing a new IEP.
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When completing the yeand analysis of progress towandasurable annugbals, the following information
mustbe included:

1 baselineat the beginmig of the IEP cycle

1 progresn measurable annual gdadm baseline to end of the IEP cycle

91 SDl utilized and if the strategies were effectorechangesveremade

1 explanatiorof any significant decreases or increases in progress

1 whetherthe student regresd or failed to recoup skills previously taught after breaks in instruction

(ESY determinations)

Example of Annual Review Analysis

Brandonds baseline of ans we'fgradegeva was400 eHisgoalsvasan g u
answer 5 comprehension questions at’@de level with 80% accuracy on 4 out of 5 occasions as measured
with teachemmade tests and checklists.

During the first 6 weeks of his IEP cycle, Brandon initially maéady progress with the supportexplicit
instruction, modelin@nd visuaktrategies, which helped Brandanswer 4 out of 5 comprehension questions.
As teacher assistance was faded, his progress toward the goal of answering cwigprejuestions deased
with threedata points below the aim line. Instructiorddanges includettacher modelingjse offithink

aloudd and visual strategies (story map).

Along with these instructional changes and his current BE2indon began to make progress once again.
Steady progress continued with Brandon meeting his goal of ansv@uingut of 5 comprehension questions
at 85% accuracy. Brandon did not show regression after breaks in instruction
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Appendix A

Measurable Vabs

Act
Activate
Add
Alphabetize
Approach
Arrange
Ascend
Ask
Attend (to)
Balance
Bend
Blend
Bounce
Build
Button
Calculate
Catch
Categorize
Chart
Choose
Cite
Classify
Close
Combine
Compare
Complete
Comply
Compose
Compute
Construct
Contrast
Convert
Copy
Count
Cover (mouth)
Crawl
Cut
Define
Descend
Describe
Diagram
Dictate

Discuss
Distinguish
Divide
Draw
Drink

Dry

Eat
Estimate
Exchange
Explain
Express
Extend
Feed
Flex

Fold
Follow
Gallop
Generate
Graph
Grasp (a pencil)
Group
Hold

Hop
Identify (by pointing)
Imitate
Indicate
Initiate
Join
Jump
Kick
Label
Lace
Lead

Lift

List
Localize
Locate
Look
Maintain
Manipulate
Match
Measure

Multiply
Name
Open
Order
Organize
Outline
Pedal
Pick
Pivot
Place
Play
Point
Predict
Print
Prioritize
Produce
Propose
Protest
Prove
Pull
Push
Raise
Rank
Rate
Reach
Read
Rearrange
Recall
Recite
Recount
Remain
Repeat
Respond
Restate
Retell
Revise
Roll
Rotate
Run

Say
Scoot
Screw

Seek out
Select
Separate
Sequence
Share

Sit
Sketch
Skip

Snip
Solve
Sort
Stack
Stand
State
Step
Stoop
String
Subtract
Summarize
Sustain
Take apart
Tell
Throw
Tie

Toss
Touch
Trace
Track
Transfer
Transition
Turn
Turntake
Twist
Underline
Unscrew
Unwrap
Use
Utilize
Verbalize
Wait
Wash
Write

Zip

This is not an exhaustive list, but is meant to give examples of verbs that are measurable.
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Appendix B
Especially DECS

A weekly email update from the Division of ExceptionalChildren Services to Directors of Special Education on
current issues, information and eventsAugust 2, 2004 Volume 1, Number 14

Question of the Week:

May specially designed instruction be provided in all academic areas to special education studlardsomy eligible
only in discrete categories of disabiftifor example, may a student who has a learning disability in one area of LD
receive specially designed instruction in all academic areas?

Answer:

No. Specially designed instruction is providenly in the area(s) of IDEAisability as determined by student

evaluations, since these are the sole areas in which the ARC can demonstrate that the disability has an adverse effect
the student's educational performance.

The IEP should have speltyadesigned instruction in academic subjects only in areas related to the disability. However,
it may be appropriate for the ARC to embed IEP goals and objectives related to the disability inttetitfamoother
academic area#t.is also appropriateo provide the student with supplementary aids and services for other academic area
not related to the student's disability, to assist the student with content.

Example: If a student has been determined eligible for a learning disability solelyaire¢hef reading comprehension,
the student is not eligible fapecially designed struction in math computatioithe student with a reading
comprehension disability would have an IEP with goals and objec¢tiseaddress reading comprehensidhe studat
may also have reading comprehension goals for math, social studies or stiedég anyArea inwhich reading
comprehension adversely affects that student's academic performacder for the student to comprehend written
math problems or thecience and social studies material.

For students who are eligible under the category of speech and langpagenent only, the ARC must lspecific about

the disability.If the student has impairments in language as opposed to articulation, theuEReflect the language

needs of the student, with the goals and objectives implemented by a speech language pathologist, speech language

pathology assistant, general education teacher or special education teacher. The goals and objectives shauily address
the student's lgguage needsnot other areadf the student has articulation problems only, the IEP should have goals and
objectives that address only articulation.

For students with emotional/behavior disabilities or who are Other Health Impegradmber that ARCs must make an
individualized determination regarding the appropriate student goals and bbgexd on the student evaluation as
reflected in the present level of performance. Keeping the examples of paragraph two and three (airode)déver
assume that a student whose IDEA eligibility is based upon an emotional/behavior or health disability cannot have
academic goals and objectives in his or her IEP.
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Examples

Circumstance

When engaged in peer interaction in a non-
structured setting

When engaged in a non-prefarmad activity

When presented with 10 two-digit division
problems

Given 20 content related vocabulary words

Given 10 CVC words

When presanted with 2 objects

When given a picture prompt

When given a physical prompt

During halkway transitions

Durimg free choice center time

Degree

92% accuracy over 3 consecutive
opportunities

8M0 correct for 5 consecutive days
4/5 opportunities for a 2 week perod
Score of a 3 on a 5 point nubric for 4
written assignmants

80% accuracy with no prompts

Evaluation
Mathod of Moasuromont

Behavior
Act Discuss Multiply Seek out
Activate Distinguish Name Select
Add Divide Open Separate
Alphabetize Draw Order Sequence
Approach Drink Organize Share
Arrange Dry Outline Sit
Ascend Eat Pedal Sketch
Ask Estimate Pick Skip
Attend [to) Exchange Pivot Snip
Balance Explain Place Solve
Bend Express Play Sort
Blend Extend Point Stack
Bounce Feed Predict Stand
Build Flex Print State
Button Fold Prioritize Step
Calculate Follow Produce Stoap
Catch Gallop Propaose String
Categorize Generate Protest Subtract
Chart Graph Prove Summarize
Choose Grasp (a pencil) Pull Sustain
Cite Group Push Take apart
Classify Hold Raise Tell
Close Hop Rank Throw
Combine Identify (by pointing) | Rate Tie
Comfort Imitate Reach Toss
Compare Indicate Read Touch
Complete Initiate Rearrange Trace
Comply Join Recall Track
Compose Jump Recite Transfer
Compute Kick Recount Transition
Construct Label Remain Turn
Contrast Lace Repeat Turn-take
Convert Lead Respond Twist
Copy Lift Restate Underline
Count List Retell Unscrew
Cover [mouth) Localize Revise Unwrap
Crawl Locate Raoll Use
Cut Look Rotate Utilize
Define Maintain Run Verbalize
Descend Manipulate Say Wait
Describe Match Scoot Wash
Dizgram Measure Screw Write
Dictate Zip
Frequency
Daily Monthly
Weekly  Bi-monthly
Twice weekly
PLEASE NOTE:

CATEGORY

THESE ARE NOT EXHAUSTIVE LISTS BUT EXAMFLES FOR EACH
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Appendix D

Present LevelBefinitions:

T

Adverse effectneans that the progress of the student is impeded by the disability to the extent that the
educational performance is significantly and consistently below the level of similar age/p@efe\R
1:002, Section 1 (2)

Aim line means a path a teacher will need to take in order to move a student from baseline to the
performance criterion within a designated time period.

Assistivetechnology deviceneans any item, piece of equipment or product system, whether acquired
commercially, off the shelf, modified or customized, that is used to increasetainor improve the
functional capabilitie®f astudentwith a disability. The termdoes not mean a medical device that is
surgically implanted or the replacement of such a devigé KAR 1:002, Section 1 (3)

Assistive technology servigaeans any service that directly assisssualentwith a disability in the
selectionacquisitionor use of a assistive technology devicehis term shall include: (a) the evaluation
of the needs of studentwith adisability, including a functional evaluation of teidentn the

studend s stamary environment; (b) purchasing, leasing, or otherwise providing for the acquisition of
assistive technology devices siyidentswith disabilities; (c) selecting, designing, fitting, customizing,
adapting, applying, maintaining, repairing or replaasgistive technology devices; @)ordinating

and using other therapies, interventions or services with assistive technology devices, like those
associated with existing education and rehabilitation plans and programs; (e) training or technical
assistancéor astudentwith a disability or, if appropriate, thatudendb s pl ans and prog
training or technical assistance for professionals (including individuals providing education or
rehabilitation services), employers, or other individwet® provide services to, emplay are

otherwise substantially involved in the major life functions ofstuelent 707 KAR 1:002, Section 1 (4)

Baseline performancde scr i bes the student 6s tgyinmeasurablg er f
terms (vords per minute, % correct in 3 out of 5 trialamber ofminutes to sustain a behavior, level of
prompts necessary to sustain a behavior, number of sessionsasEtiadserves as a stagt point for

IEP instructionBaseline data for an initial IEP is based on student performancesdatpdgé7).

Baseline data for subsequent IEPs is basd&Brmprogress monitoringdata

Commensurate with similaage peerseans the student is performing within the range of academic and
functional performance geeers im similar grade and age range who are not disalfletnmensurate

with similar-age peers doe®t meanthe student is functioningn grade level; nowisabled students

within a specific grade may also demonstratareeof skills that includes above grade level, at grade
level and below grade level.

Courseof Studneans a mul tiyear descri pt i omtscbhoblyearda r s ¢
the anticipated exit year designed to achieve
st udent 6prevemts theastudeht framypursuiagourse of study that meets the high school
graduation requirements liag to receipt of a high school diploma, an alternative course of study basec
on student needs and required academic standards shall be offered).
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Criterionmeans a standard by which a judgment or decision may be based.

Expanded core curriculum for students with Visual Impairm@@GC-V1) means the body of

knowledge and skills that are needed by shtsl with visual impairments due to their unigiisability

and specific needStudents with visual impairments need the expanded core curriculum in addition to
the core academic miculum of general educatioithe ECGVI should be used as a framewdok
assessing students, planning individuadlg@and providing instructioifhe nine areas of the EC

include compensatory or functional academic skills, including communication modes; orientation and
mobility; social interaction skills; independentifig skills; recreation and leisure skills; career
education; use of assistive technology; sensory efficiency skills; andetetimination.

Expanded core curriculum for students whoReaf or Hard of HearinECCG-DHH) means the body

of knowledge and skills that are needed by students who are deaf or hard of hearing who have
specialized needs not covered in giemeral education curriculurStudents who are deaf or hard of
hearing neethe expanded core curriculum in addition to the core academmicudum of general
educationThe ECCDHH should be used as a framework for assessing students, planning individual
goals and providing instructio.he eight areas of the EG@HH include: adiology; career education;
communication; family education; functional skills for educational sugcse#fsletermination and
advocacy; sociaémotional skills; and technology.

Formative assessmesta process used by teachers and students ditudgninstruction.lt monitors
student learnin@y providing continuing explicifeedback that can be used by instructors to improve
their teaching and by students to improve their learning.

Lexile is a reading measure that provides information about an individual's reading ability or the
difficulty of a text. These measures assist in matching a reader with the appropriate difficulty level or
text for decoding and comprehension. The Lexileirepoheasure can also be used to monitor a reader's
growth in reading ability over time.

Needs elated to disabilityare areas in which there is an adverse effect, meaning the student performs
significantlyandconsistentlybelow the performance of similar grade (academic achievement) and age
(functional performance) peers as a result of the disabilitiz directly corresponds the needs of the
student based agligibility criteriaand regulatory definition of a disaltylicategory.

Quantilei s a math measure that identifies a studer
math skilk, conceptsaand applicationdt provides an indication of how well a student underdsa
mathematical concepts and skills at his or her grade level.

Rate of Learninf RoL) means a studentés growth in achi
prior levels of performance (comparison to self) and peer growth rates (comparison terayje pe

Relative strengthare areas in which the student performs well as compatedite s towrdent 6 s
performance.
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1 Summative assessmseetvaluatestudent learning ahe conclusion of a defined instructional uiibey
compare the studentodés | earning results agains
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